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ABSTRACT
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Name o f researcher: Zilma Enid Santiago
Name and degree o f faculty chair: Judy Anderson, Ph.D.
Date completed: July 2002
Problem
This research examined the students’ sense o f community building in a college 
and how such perceptions influenced academic, social, and spiritual engagement in a 4- 
year Christian university.
Method
The study was an exploratory study that used survey methodology. Data 
collection was done using a 150-question research instrument that consists o f  several 
sections designed to gather information about the demographic characteristics o f the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
population, and to measure the following variables: sense o f community, and the 
academic, social, and spiritual engagement. Both descriptive (mean and standard 
deviation) and inferential statistical techniques (one-way analysis o f variance and 
canonical correlations) were used in this study.
Results
The study found that, in general, interactions with faculty, staff, and other 
students are satisfactory. Also the study found that, on the average, students spent only 
between 1 to 5 hours per week in preparing for academic matters. The students also view 
their spiritual engagement as faith affirming. Generally, students have a positive view o f 
the university as a community. There is no significance difference in the perceptions o f 
the sense o f  community building among 1st', 2nd', 3rd', and 4th- year students. There is 
significant positive relationships between the students’ perceptions o f  the sense o f 
community and the students’ spiritual and social engagement, respectively. There is no 
relation between students’ perception o f the sense of community in the university and the 
students’ academic engagement.
Conclusion
The study did substantiate the relationship between the sense o f  community and 
student social and spiritual engagement. The study did not demonstrate that the sense o f 
community building is different for 1st', 2nd', 3rd', and 4 th-year students. The relationship 
between academic engagement and community building was not found in the study; 
therefore further research is needed to investigate this issue.
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CHAPTER I
PURPOSE AND ORGANIZATION
Introduction and Overview
The demands o f modem society, requiring workers to possess highly developed 
skills and competencies, increase the need for obtaining quality higher education. 
Consequently, state legislators, accreditation organizations, parents, employers, and 
others want to know what students are learning and what they are capable o f (Kuh, 
2001a). The impact o f  college on undergraduate students, therefore, is an issue being 
studied to leam how the performance o f colleges and universities affects student learning.
Central to the college experience is the extent to which students are engaged 
socially, academically and, in the case, o f  Christian colleges, spiritually. Kuh (2001a) 
argues that institutions that more fully engage their students in the variety of activities 
that contribute to valued outcomes can claim to be o f  higher quality in comparison with 
similar types o f colleges and universities. National efforts to assess the quality o f 
undergraduate education have been made. Both the National Center for Public Policy, in 
the report entitled Measuring Up 2000 (Kuh, 2001b), and the National Survey o f Student 
Engagement (NSSE, 2001) suggests that an emphasis on student engagement will help to 
focus less on an institution’s resources and reputation, and more on how they use their 
resources to create experiences that are related to student learning. The results o f these
1
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2initiatives are actually being used to establish national benchmarks in the area o f  effective 
educational practice that will help in assessing the quality o f education (Kuh, 2001a).
Pascarella (2001) stated that the extent to which students benefit from the college 
experience depends on how much time and effort they put into their studies and activities. 
Further, he defines an excellent undergraduate education as one that is most likely to 
occur at those colleges and universities that maximize good practices and enhance 
students’ academic and social engagement and effort. Student engagement is becoming 
an understandable, meaningful way o f thinking and talking about collegiate quality 
(NSSE, 2001, p. 6).
Pascarella et al. (1996) in referring to the results o f  a National Study o f  Student 
Learning concluded that students develop in much more holistic and integrated ways than 
are reflected in current organizational structures, attitudes, and behaviors. This suggests a 
need for greater cooperation and collaboration among units within the college or 
university. The greater the cooperation, the higher the potential for a congruent and 
supportive learning environment (Newton & Smith, 1996).
The National Survey o f  Student Engagement 2001 report, Improving the College 
Experience: National Benchmarks o f  Effective Educational Practice, indicates two 
critical features o f  collegiate quality: first, the amount o f  time and effort students put into 
their studies and other educationally purposeful activities; and second, how the institution 
deploys its resources and organizes the curriculum and other learning opportunities to get 
students to participate in activities that decades o f  research studies show are linked to 
student learning. The first is related to the degree o f  student engagement in their
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3learning, while the second is related to the institutions efforts to build a climate or 
environment that enhances learning. This clearly indicates that universities must allocate 
resources that create an environment that promotes the development o f  a sense o f 
community. The immersion o f  students in a strong and healthy college/university 
community benefits students, staff, and faculty. Such an institution can provide positive 
experiences and activities that are bases for strong foundation (Royal & Rossi, 1997; 
Tinto, 1998).
A  great deal o f attention and effort in the assessment o f  higher education has 
focused on student academic achievement (Chebator, 1995). Perhaps this is because 
academic achievement seems to matter the most. Colleges and universities are where 
students primarily go to gain knowledge and academic skills. However, beyond 
academics, Astin (1984) suggests that it is important to include the exploration and 
assessment o f  the different forms o f involvement, including social engagement. 
According to Astin (1984, pp. 306-307), one should ask: How do different forms of 
involvement interact? Does one form o f involvement enhance or diminish the effects o f 
another form? What are the ideal combinations that facilitate maximum learning and 
personal development? To fully understand the students’ college experience, researchers 
should examine various types o f  student involvement (Astin, 1984; Kuh, 2001a).
Astin (1984) explains that the campus environment has a strong effect on student 
involvement. In addition, the Study Group on the Conditions o f Excellence in American 
Higher Education, in their recommendations for increasing student involvement, 
emphasized the importance o f  creating and strengthening communities within colleges
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4(Study Group, 1984, p. 33). Ernest Boyer (1990), in his book Campus Life: In Search o f  
Community, concluded that what institutions o f higher education need is a more 
integrative vision o f community, that focuses not only on the length o f time students 
spend on campus but on the quality o f the encounter in all o f  the institutions’ academic 
and social activities. It appears, then, that it is useful to examine student involvement in 
the learning process in the context o f the campus environment. There appears to be no 
research at this point that examined the influence o f community building in a college 
setting on student social, academic, and spiritual engagement.
Purpose of the Study
The purpose o f this exploratory study was to examine students’ sense o f 
community building in a college and how such perception influenced academic, social, 
and spiritual engagement in a 4-year Christian university. This exploratory study 
examines the relationships of sense o f  community and the levels o f student engagement 
in a Christian university setting. Little prior research has been done; this study should 
lead to further inquiry. Specifically, the following research questions were addressed:
1. To what extent are students socially, academically, and spiritually engaged?
2. What perceptions do students have about the university as a community?
3. What impact does the undergraduate experience in a Seventh-day Adventist 
university have on students’ sense o f  community building?
4. To what extent is social, academic, and spiritual engagement a function o f the 
students’ sense o f the university as a community?
This study was conducted at Antillean Adventist University located on the west
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
side o f  Puerto Rico. The Seventh-day Adventist church operates the university for the 
purpose o f  enhancing the students’ spiritual, moral, intellectual, physical, social, and 
professional development. The institution’s major concern is the holistic development o f 
students as human beings and their journey to become responsible citizens.
C onceptual F ram ew ork
Kerlinger (1973, as cited in Bean, 1982) defines “a theory as a set o f interrelated 
constructs (concepts), definitions, and propositions that present a systematic view o f 
phenomena by specifying relationships among variables, with the purpose o f explaining 
and predicting the phenomena” (p. 17). Therefore the purpose o f a theory is to explain 
why things happen (p. 17). The conceptual framework for this study is based mostly on 
Astin (1984), Student Involvement Theory, and Boyer’s six principles o f  community 
building in education (Boyer, 1990), although other theories also helped to provide the 
framework for the study.
Boyer’s six principles o f  community building provide an effective formula for 
day-to-day decision making on the campus, and taken together, define the kind o f 
community every college and university should strive to be (Boyer, 1990, p. 7). The 
college or university that strives for developing a sense o f  community should be a 
purposeful, open, just, disciplined, caring, and celebrative community. Community 
building helps to bring a diverse group o f people together with a set o f  common goals 
(Griggs & Steward, 1996), facilitating student learning through the student’s academic 
and social engagement. Leigh-Smith (1993) states that “student learning is also strongly 
affected by the implicit curriculum—the pedagogy, values and culture o f  a place and,
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6most importantly, by the interactions between students and faculty” (p. 32). Royal and
Rossi (1997) have established that “a good deal o f  evidence now exists suggesting that a
strong sense o f community in schools has benefits for both staff members and students
and provides a necessary foundation for school improvement” (p. 2).
The sense o f community also helps students to show more interest in academics
and greater achievement gains, and they dropped out at lower rates (Royal & Rossi, 1997,
p. 2). Royal and Rossi (1997) add that a community may improve schooling for all
students, enhancing academic and social development and providing them with
experiences necessary to prepare them for full participation in a democratic society (p. 3).
Therefore, the sense o f  community building helps students to gain more from their
undergraduate experience. Creating and strengthening o f  a strong sense o f  community in
educational institutions has a positive effect on student involvement (Astin, 1984).
Involvement is defined as the amounts o f  time, energy, and effort students invest
in their learning process (Astin, 1984). As demonstrated in the research literature,
highly involved students demonstrate their commitment in a variety o f ways: by 
devoting considerable energy to studying, by working at on-campus rather than 
off-campus jobs, by participating actively in student organizations, and by 
interacting frequently with faculty members and student peers. (Study Group on 
the Conditions o f  Excellence in American Higher Education, 1984, p. 17)
Tinto (1998) states that academic and social integration influences persistence
(p. 168). Integration or involvement is, however, not only important because it enhances
student retention, as stated by Tinto (1997a), but also because the social affiliation that
emerges from communities seems to produce better academic involvement.
Student engagement or involvement has been studied in educational research in
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7relation to its social and academic dimension, but there is another dimension that a
Christian educational institution should address, namely spiritual engagement. The
importance o f  the spiritual engagement o f the student rests in the definition o f holistic
education. Ellen White defines true education as
more than the pursuit o f a certain course o f study. It has to do with the whole 
being, and with the whole period o f  the existence possible to man. It is the 
harmonious development o f the physical, the mental, and the spiritual powers. It 
prepares the student for the joy o f service in this world and for the joy o f  wider 
service to the world to come. (White, 1952, pp. 13-14)
De Jong (1990) indicates that the college experience is a process o f putting
knowledge and skills into the context o f  a value system, articulating that knowledge,
those skills, and the value system into the students’ vision o f  themselves and their world
(p. 141). Knight (1998) stated that one o f the main purposes o f Christian education is
to provide a protected atmosphere for the young in which this transmission 
[Christian truth] can take place and in which Christian values may be imparted to 
the young in their formative years through both the formal curriculum and the 
more informal aspects o f  the educational context, such as the peer group and 
extracurricular activities, (p. 238)
Therefore, the Christian university must provide experiences that can enhance the 
students’ spiritual engagement by providing a distinctly Christian world-view (Holmes, 
1975).
Research has shown the interactive nature o f  spirituality, describing it as a core 
reciprocal component o f  the overall wellness o f the individual rather than a stand-alone 
or isolated dimension (Koch, 1998; Young, Cashwell, & Woolington, 1998). Spirituality 
is discussed in research literature as a process o f development involving the accumulation 
and integration o f  spiritual experiences over time (Young et al., 1998, p. 64). Koch
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establishes that spirituality is an essential component o f humanness, integrated with our 
physical, social, and psychological dimensions (p. 20). As a result, “spirituality is seen as 
closely related to, if not inseparable from, the various psychological and role functions of 
the individual” (Young et al., 1998, p. 63).
The emphasis on academic and social engagement without the integration o f the 
spiritual engagement does not provide us with a holistic approach to education. It can be 
concluded that education, in order to reach the holistic development o f  the student, must 
include in its curriculum, activities, and co-curricular activities ways to involve students 
in a process o f enhancing their spiritual dimensions. This is the contribution o f  Christian 
education. The spiritual development o f  the students should be at the center because all 
knowledge comes from God. The Christian university should make determined efforts to 
increase the spiritual involvement o f its students.
This study assessed the students’ social, academic, and spiritual involvement 
using A stin’s (1984) student involvement theory. This theory has five postulates:
1. Involvement refers to the investment o f physical and psychological energy in 
various objects.
2. Involvement occurs along a continuum.
3. Involvement has both quantitative and qualitative features.
4. The amount o f student learning and personal development associated with any 
educational program is directly proportional to the quality and quantity o f student 
involvement.
5. The effectiveness o f any educational policy or practice is directly related to the
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9capacity o f that policy or practice to increase student involvement (Astin, 1984, p. 298).
As part o f the process o f reviewing the theories that framed this study, several 
instruments were recognized that have been designed to assess different aspects o f 
student undergraduate experience. The Student Developmental Task and Lifestyle 
Inventory (Winston, Miller, & Prince, 1987) was designed to assess behaviors, attitudes, 
and activities that are common to undergraduates. The College Student Experiences 
Questionnaire (Kuh, Vesper, Connolly, & Pace, 1997; Pace, 1990) measures student 
experiences related to time usage. The College Student Report (NSSE, 2002) offers 
standards with which to compare and determine how effectively colleges contribute to 
learning. There are other instruments that measure student perceptions o f community in 
higher education like the College and University Community Inventory (McDonald, 
2001); this study assessed the way the undergraduate students perceived their university 
community and how that impact related to their academic, social, and spiritual 
engagement.
As demonstrated in the research literature there is a relationship between 
community building and student engagement, but little research is being done to relate 
these two concepts, therefore this study is necessary to access this relationship between 
community building and the academic, social, and spiritual engagement o f  the student.
Significance o f the Study
This study is important for several reasons. First, no other research has previously 
been done which relates the community-building process with students’ academic, social, 
and spiritual engagement. This study may also provide useful information to Seventh-
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day Adventist institutions o f higher education, which may be interested in assessing their 
environment and the impact o f their performance from the students’ point o f view. The 
findings o f  this investigation can be used to help Seventh-day Adventist organizations 
evaluate whether they are fulfilling the mission and objectives o f  providing a holistic, 
Christian education.
Although the study o f student attrition and retention was not part o f this research, 
it may provide the university administration with useful information regarding the 
development o f strategic plans to address student attrition and might also be used to 
design improved retention strategies.
Definition o f Terms
Community: “The set o f policies and practices that marks the distinctive mission 
o f  a collegiate institution and that accent the shared values and commitments held in 
common by institutional constituents” (McDonald, 1996, p. 20).
Institutional constituents: For the purposes o f  this study, community was 
defined as the students’ perceptions about the following: Mission and Curriculum, 
Membership Rights and Responsibilities, Respect for Diversity and Individuality, 
Standards and Regulations, Service to Both Students and Institutional Community, and 
Rituals and Celebrations (McDonald, 1996, pp. 20-21).
Learning communities: Learning organizations as well as various kinds o f 
intentional student, faculty, and student/faculty groups to promote learning (Lenning & 
Ebbers, 1999, p. 4).
Learning organizations: An organization in which people at all levels are
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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collectively, continuously enhancing their capacity to create things they really want to 
create (Sorum, 1997, p. 6).
Involvement: The amount o f time, and the amount o f physical and psychological 
energy that the student invests in an activity. Engagement and involvement are used 
synonymously in this study.
Sense o f community: Within the setting o f an educational institution, it is the 
sense o f  belonging, o f  pertinence that exists in students, faculty, and staff. It involves the 
happiness o f being engaged with the purpose o f collectively growing and developing in 
the social, academic, and spiritual areas.
Academic involvement (engagement): The “amount o f time, and the physical 
and psychological energy that the student invests in the learning process” (Astin, 1996, p. 
124).
Social involvement (engagement): The amount o f time, and the physical and 
psychological energy that the student invests in social interactions with faculty, peers, 
and staff.
Spiritual engagement: The amount o f time, and the physical and psychological 
energy that the student invests in spiritual and religious matters.
Isolation: The absence o f sufficient interactions whereby integration may be 
achieved. It is that condition in which persons find themselves largely isolated from 
daily life o f  the institution (Tinto, 1987a, p. 53).
Delimitations
The subject for this study was limited to one Christian university on the west side
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
12
o f Puerto Rico. Therefore, its mission and objectives may imply different parameters and 
may not generalize to non-Christian institutions. The institution is also small (750-800 
students) and the results and findings may not generalize to larger universities in Puerto 
Rico or other countries.
Limitations o f the Study
I intended to survey all students during April 2002. However, only about 30% of 
the students participated. The subjects in this study are representative o f the student 
population at Antillean Adventist University (see Tables 5 and 6). The results o f  this 
study should be interpreted in the context o f  a Christian university and should not be 
generalized to all college populations.
Summary
Chapter 1 presented the rationale, purpose, conceptual framework, and 
significance o f  the study.
Chapter 2 presents a review o f the literature by identifying the theories and 
models that provide the framework for the study and reviews the pertinent literature as 
well as its relevance to this particular study.
Chapter 3 describes the research methodology that was used in the study. The 
chapter includes the design o f  the study, research questions used, a description o f  the 
population, instrument that was used to measure the variables o f interest, data collection 
techniques, and data analysis procedures.
Chapter 4 presents the results o f  the data analysis.
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Chapter 5 discusses the significance o f  the research findings, the conclusions, and 
recommendations for practice and further research.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER II 
REVIEW OF LITERATURE
Student Engagement
Different approaches, theories, and models have been developed to address
students’ academic and social engagement in higher education. M ost o f  the theories and
models are found in literature related to student engagement and its effect on attrition and
retention (Astin, 1993,1996; Astin, Korn, & Green, 1987; Pascarella, 1980; Pascarella &
Terenzini, 1978; Terenzini & Pascarella, 1977; Tinto, 1975 ,1987a, 1987b, 1996).
Tinto (1997b), explaining the importance o f student engagement, states that;
generally speaking, the greater students’ involvement in the life o f  the college, 
especially its academic life, the greater their acquisition o f  knowledge and 
development o f  skills. This is particularly true o f student contact with faculty. 
That engagement, both inside and outside the classroom, appears to be especially 
important to student developm ent.. . .  In other words, high levels o f  involvement 
prove to be an independent predictor o f learning gain. (p. 600)
The importance o f  student engagement as an aspect o f  student development has
also been addressed by a report o f  the Study Group on the Conditions o f  Excellence in
American Higher Education sponsored by the National Institute o f  Education (1984)
called the Involvement fo r  Learning  who established that the quality o f  undergraduate
education could be significantly improved if  America’s colleges and universities would
apply existing knowledge about three critical conditions o f excellence: (1) student
14
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involvement, (2) high expectations, and (3) assessment and feedback.
The Study Group (1984) described two fundamental principles about the 
conditions o f educational excellence everywhere. The first principle states that the 
quantity o f “student learning and personal development associated with any educational 
program is directly proportional to the quality and quantity o f student involvement in that 
program” (p. 19). “Quantity refers to the actual amount o f  time a student invests in the 
overall academic and co-curricular endeavor; quality refers to the intensity o f the 
commitment the student devotes to the involvement” (Chebator, 1995, p. 7). In addition, 
the study indicates that “the effectiveness o f  any educational policy or practice is directly 
related to the capacity o f that policy or practice to increase student involvement in 
learning” (Study Group, 1984, p. 19).
In conclusion, Astin (1996) states that “literally hundreds o f  studies o f  college 
undergraduates have shown clearly that the greater the student’s degree o f involvement, 
the greater the learning and personal development” (p. 124). The research results 
“strongly support the importance o f involvement as a powerful means o f  enhancing 
almost all aspects o f  the undergraduate student’s cognitive and affective development” 
(Astin, 1996, p. 126).
Astin’s Theory of Student Involvement
Astin’s theory defines student involvement as “the quantity and quality o f the 
physical and psychological energy that students invest in the college experience” (1984, 
p. 307). He uses a list o f verb forms to describe involvement such as: attach one self to, 
commit one self to, devote one self to, engage in, etc. Although he uses the term
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involvement, recent studies have used the term engagement (NSSE, 2001). This study has 
used the term engagement, although research literature reviewed used the terms 
interchangeably.
Astin’s theory o f student involvement has its roots in “a longitudinal study o f 
college dropouts that endeavored to identify factors in the college environment that 
significantly affects the student’s persistence in college” (Astin, 1984, p. 302). The 
theory o f  involvement has five basic postulates that describe the phenomenon o f student 
involvement.
Postulate One: Involvement refers to the investment o f  physical and psychological 
energy. The objects in which students invest physical and psychological energy can vary 
from being general, as talking o f their learning experience, or highly specific, as the 
preparing for a chemistry exam (Astin, 1984). This postulate presumes that the student 
becomes integrated in activities that require his/her attention, time, and resources. 
Therefore, any academic or co-curricular activity, in order to motivate students, should 
provide intrinsic motivation to commit the student to invest energy, effort, and time.
Postulate Two: Involvement occurs in a continuum. The degree o f  involvement 
can vary with the same activity or object. The same student can manifest different levels 
o f  engagement with different objects at different times.
Postulate Three: Involvement has both quantitative and qualitative features. The 
degree o f  student involvement can be measured in quantitative terms -  e.g., number o f 
hours spent studying and in qualitative terms—students’ perceptions.
Postulate Four: The amount o f  student learning and personal development is
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directly proportional to the quality and quantity o f  student involvement. The 
effectiveness o f  any educational policy or practice is directly related to the capacity o f 
that policy or practice to increase student involvement. W hen the practices and policies 
do not reveal empathy and a caring attitude toward the student, when the student is only a 
number on a list, they become disengaged. Students lose the connection with the 
institution.
Astin defines a highly involved student as one who does certain activities that 
demonstrate his/her motivation and interest in learning, who “devotes considerable 
energy to studying, spends much time on campus, participates actively in student 
organizations, and interacts frequently with faculty members and other students” (p. 297). 
He adds that involvement takes many forms, such as absorption in academic work, 
participation in extracurricular activities, and interaction with faculty and other 
institutional personnel. Therefore, from his point o f view, the student involvement theory 
includes two dimensions: the academic and the social.
Forms of Student Engagement
The need for holistic learning by the integration o f intellectual, social, and 
emotional aspects o f undergraduate student learning has been studied periodically 
throughout the last century (Cove & Love, 1996). The traditional literature regarding 
college students’ intellectual, social, and emotional development is dominated, as stated 
by Cove and Love (1996), by three underlying assumptions: (1) student affairs deal solely 
with social and emotional development; (2) faculty deal solely with intellectual 
development; and (3) the ways to integrate intellectual, social, and emotional
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development are by linking in-class experiences and by linking student affairs 
professionals and faculty.
A significant number o f research studies investigate how the social or intellectual 
(academic) dimensions o f  the students’ college undergraduate life relate to their 
development, integration, and persistence. Tinto (1998) states that “the more 
academically and socially involved individuals are, the more they interact with other 
students and faculty, the more likely they are to persist” (p. 168). Student academic and 
social engagement is important because it has a direct relation to student learning and 
persistence. Tinto (1997b) asserts that there is a need to explore the “critical linkages 
between involvement in classroom, student learning, and persistence” (pp. 600-601).
Academic engagement and social engagement have also been studied regarding 
their relationship. Research has demonstrated that students “intensely involved in their 
college studies tend to become isolated from their peers and consequently, are less 
susceptible to the peer group influences that seem critical to the development o f political 
liberalism, hedonism, and religious apostasy” (Astin, 1984, p. 304). It is possible that 
high achievers experience considerable satisfaction because o f the rewards for good 
academic performance. This is also “strongly related to satisfaction with all aspects o f 
college life except friendship with other students” (Astin, 1984, p. 304).
The impact o f the students’ social involvement in their undergraduate experience 
has been studied in research analyzing student retention by comparing residence vs. 
commuting students. It was found that students living in a campus residence were more 
likely to remain in school; this result was common for all types o f institutions and all
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types o f students regardless o f sex, race, ability, or family background (Astin, 1984; Kuh, 
Gonyea, & Palmer, in press). Being on the campus gave the residential students more 
time to spend in activities and more frequent opportunities to share with faculty, staff, 
and other students than the commute students.
Also studies have shown the impact o f  other “environmental factors” that can 
encourage student engagement such as: participation in sports, participation in sororities 
and fraternities, and holding a job on the campus (Astin, 1984).
In conclusion, research has demonstrated that students who report more academic 
integration through more rewarding class experiences, a more social integration through 
social contact with faculty and peers, are likely to have learned more in college and report 
greater satisfaction with college than do other students (Cove & Love, 1996; Terenzini, 
Pascarella, & Blimling, 1996; Tinto, 1990).
The spiritual engagement o f  the student is directly related with the mission o f the 
Christian university. The mere acquisition o f  knowledge without the acquisition o f the 
true knowledge that comes from the Lord makes our efforts lack purpose. “The fear o f 
the Lord is the beginning o f  knowledge” (Prov. 1:7) is the essence o f Christian education. 
We have discussed the importance o f  the social and academic involvement o f  the student, 
but what about the spiritual engagement? Our responsibility toward student development 
includes student’s involvement in spiritual matters. Ellen White (1952) states that: “In 
knowledge o f  God all true knowledge and real development have their source” (pp. 13- 
14). She describes the education o f  our youth as the most important work to de done. 
Referring to those youth who come to college, she states, “there should be fathers and
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mothers in Israel who will watch for their souls as they must give account” (1977, p.
200).
“Spirituality is considered an innate human quality that cannot be separated from
the other dimensions o f being (i.e., physical, social, and psychological). Furthermore
spirituality is the unifying and most essential aspect o f  humanness” (Koch, 1998, p. 24).
Students need opportunity to engage in spiritual activities that can help them grow
holistically. Young et al. (1998) have established that
spirituality is conceptualized as present on a personal level within each major area 
o f  one’s life (i.e., intellectual, physical, emotional, social, and occupational 
adjustment; Chandler et al., 1992) and optimum wellness involves the interaction 
o f a personal spiritual component within all o f  those areas, (p. 63)
W helply (1997) affirms that, “Bringing about spiritual development in students is
ideally a collaborative endeavor which involves the entire institution, not just the religion
or theology faculty, nor only the campus pastor or chaplain, nor even the entire faculty by
itse lf’ (p. 5). Studies have shown that students with religious affiliations similar to the
religious affiliation o f  the universities or colleges they attend tend to “become involved
when one can identify with the college environment” (Astin, 1984, p. 303). The spiritual
engagement o f students needs to be shared by the student services staff and faculty.
Together they can build a Christian environment where Christian values can be modeled
and spiritual development can be part o f the educational program.
In her chapter “Changing Lives, Changing Communities: Building a Capacity for
Connection in a Pluralistic Context,” Beverly Daniel Tatum (2000) discusses the
potential o f transformation in education that can be facilitated by the integration o f
spirituality:
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Because we still seek to provide an education which can be transformative and 
that will move us closer to an equitable and just society for all, we must facilitate 
the emergence o f  the spiritual energy I saw released in my classroom ... When I 
look at the lives o f change agents, past and present, what I find at the core o f what 
they do is a strong sense o f connectedness to the greater good, a strong sense o f 
spirituality. If the development o f one’s spiritual life is a component o f 
maintaining one’s stamina, then as educators concerned about cultivating 
leadership, we must also cultivate spiritual growth and development, the capacity 
for connection, (p. 82)
Social, academic, and spiritual engagement increases the students’ learning and 
development in a holistic sense as they relate with faculty* peers, and staff in a learning 
community.
Factors That Influence Student Engagement
Tinto (1998), from his studies o f  academic and social involvement, suggested 
several organizational reforms to increase student engagement in colleges and 
universities (p. 170).
Colleges should adopt a community model o f  academic organization that would 
promote involvement through the used o f  shared, connected learning experiences among 
institutional members, students and faculty alike. The greater the cooperation among the 
many offices o f  academic affairs and student affairs, the higher the potential for a 
congruent and supportive learning environment throughout the institutional community 
(Newton & Smith, 1996). A Christian environment, where love, care, and genuine 
interest are demonstrated to the students, should increase the sense o f  belonging.
1. Reorganize the first year o f  college as a distinct unit with its own underlying 
logic and pedagogical orientation.
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2. Reorganize faculty work to allow them, as well as their students, to cross the 
disciplinary and departmental borders that now divide them.
Tinto’s recommendation to adopt a community model for academic organizations 
presents a challenge to higher education institutions. Strage (1999) in a study o f  social 
and academic integration and college success concludes, “For many if  not most college 
students, the expectations and standards o f a college environment are significantly greater 
than those they might have had to deal with in their prior academic experience” (p. 6). 
Integration in the college environment is linked to students’ level o f comfort in that 
environment. The students’ expectations o f  the college environment require that the 
university or college work to build community if  students are to achieve a comfort level, 
and gain the most from the undergraduate experience.
Community Building
Naylor, Willimon, and Osterberg (1996) define community as “a partnership o f 
free people committed to the care and nurturing o f each other’s mind, body, heart, and 
soul through participatory m ean .. . .  Community implies “cooperation, sharing, 
commitment, communication, trust, justice, empowerment, adaptability, and tension 
reduction-values acclaimed by many but achieved by few” (1996, pp. 1 -2). They 
expand their definition by describing 10 elements (shared vision, common values, 
boundaries, empowerment, responsibility sharing, growth and development, tension 
reduction, education, feedback and friendship) they feel are necessary for building a real 
community. Both McMillan (1996) and Sergiovanni (1994) address connection and 
commitment. McMillan (1996) defines sense o f community as
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a spirit o f belonging together, a feeling that there is an authority structure that can 
be trusted, an awareness that trade, and mutual benefit come from being together, 
and a spirit that comes from shared experiences that are preserved as art. (p. 315)
Sergiovanni describes community as a place where “the connection o f people to
purpose and the connections among people are not based on contracts but commitments”
(1994, p. 4).
Community Building in Education
Astin (1993) describes five criteria critical for developing a sense o f  community 
in higher education. The first criterion is the need for shared values among the 
institutional sectors. This is what he called “the basic agreement.” There is a need to 
agree upon what the basic purpose and function o f  the university should be, because it 
will be very difficult to develop any real sense o f community without it. Naylor et al. 
(1996) indicate that “cooperation, trust, and human empathy are among the shared values 
which are vital to the formation and survival o f  communities” (p. 3). Lowery (1998) adds 
that there is a need to audit the values because “this understanding is a vital first step in 
the development o f  policies and programs that will foster the development o f 
communities o f justice and principle” (pp. 4-5). The result o f these efforts will help each 
member o f  the university community to understand their contribution or role in the 
fulfillment o f  the institution’s mission.
The second criterion is the development o f  the faculty’s skills related to teaching 
and mentoring students, collegiality, teamwork, and needed committee work to function 
effectively as an academic community. All sectors in the university must work in 
cooperation to achieve the desired goals and mission.
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The third criterion is the strong need to understand and empathize with one’s 
colleagues by the development o f strong listening skills. Listening to each other’s needs, 
challenges, improvements, etc., helps to create a real sense o f  community in academia. 
When faculty and staff can communicate effectively, the impact o f  this strong web o f 
relationships will directly benefit the students and the community.
The fourth criterion is the development o f a strong sense o f the whole; of working 
in harmony with empathy and a feeling o f belonging. Every member o f  the faculty needs 
to know his or her role and individual contribution to the overall performance o f the 
institution.
And finally, the fifth criterion is the development o f  a sense o f  respect by the 
members o f  the community for each participant’s competence, skills, and experience to 
perform their role properly. These five criteria are closely interdependent and represent 
an effective means to develop a sense o f community in the university.
The research on effective schools suggests three concepts that comprise a 
communal educational organization:
1. There is a system o f shared values among the members o f the organization. 
This system is built primarily in the beliefs about issues such as: the purpose o f  the 
institution, what students should learn, expected behavior, and what kinds o f  people 
students are capable to becoming.
2. There should be a common agenda o f activities designed to enhance social 
interactions among the members o f  the educational community, linking them to common 
traditions.
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3. There should be a distinctive pattern o f social relationships. An ethos of 
caring should be visible and manifest in all the relationships o f the members o f the 
community (Bryk & Driscoll, 1988).
Ernest Boyer (1990) and his colleagues at the Carnegie Foundation identified a set 
o f  principles to serve as a guide to understand community in higher education. These six 
principles for community building are:
1. Purpose: “A College or university is an educationally purposeful community, 
a place where faculty and students share academic goals and work together to strengthen 
teaching and learning on campus” (Boyer, 1990, p. 9).
The quality o f  a college or university must be measured first by the commitment 
o f the institution members to the mission o f the institution. When the members o f  the 
educational institution clarify the mission and objectives, the learning process can occur 
in all departments, services, and offices o f the university. Learning can be done in 
residential halls, and student service offices through all the campus. When the mission is 
clear to all, the curriculum, properly designed, should intellectually integrate the whole 
campus, giving purpose and direction.
2. Openness: “A college or university is an open community, a place where 
freedom o f expression is uncompromisingly protected and where civility is powerful 
affirmed” (p. 17).
Free expression of ideas in a community o f learning is essential. College quality is 
measured by the quality o f communication on campus. One way to reinforce the 
development o f  openness in the campus community is that campus leaders protect
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freedom o f expression, and affirm civility by the force o f their own example. Civility and 
clarity o f  expression are the characteristics o f quality communication.
Genuine understanding requires careful listening. The importance o f  seeking 
genuine understanding through communication rests in the need o f a deeper 
understanding o f  which people really are. This deep understanding will reduce 
prejudices and preconceptions that can limit the possibilities o f  reaching and knowing 
people “different” from us. Boyer (1990) makes this issue clear by stating that: “The 
goal o f human discourse must be to both speak and listen with great care and seek 
understanding at the deepest level, and this expectation takes on special significance as 
the nation’s campuses become increasingly diverse” (p. 23).
3. Justice'. “A college or university is a just community, a place where the 
sacredness o f each person is honored and where diversity is aggressively pursued” (p.
25).
The university must be a place where diversity is celebrated and where people 
commit themselves to be both equitable and fair. America is a country where there is a 
range o f nationalities, races, and ethnic backgrounds. This same diverse spectrum is 
present in the universities were the students enrolled present a great variety o f  nations, 
ethnic backgrounds, and races. Therefore it is not strange to see colleges facing problems 
o f  racial tensions on campus.
Colleges and universities need to commit themselves to increase the 
representation o f  minorities. Academic organizations need to build communities in 
which people learn to accept, respect, and value one another.
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4. Discipline. “A college or university is a disciplined community, a place where 
individuals accept their obligations to the group and well-defined governance procedures 
guide behavior for the common good” (Boyer, 1990, p. 37).
Students must know the “standards o f student conduct that define acceptable 
behavior and integrate the academic and non-academic dimensions o f  campus life”
(p. 37). In classroom interaction, it is obvious that the student will receive a list o f 
standards and regulations to complete in order to approve the course. But in non- 
academic matters, the standards are ambiguous.
The increase in the problems related to student conduct (e.g., alcohol abuse, drug 
abuse, and criminal acts) is a cause o f  worry. In order to face these problems there is the 
need to give “overall direction to campus life, all campus should have a clearly stated 
code o f  conduct, one that is widely disseminated and consistently enforced” (p. 43).
Boyer found students willing to follow and support a code o f  conduct. He suggested that 
this willingness to support the established rules and regulations regarding conduct could 
increase when students are part o f  the process o f  designing or shaping new rules 
regarding quiet hours, security, use o f  resources, as an example.
A disciplined community is a place where all sectors o f  the campus community 
know their obligations and where the standards o f  academic and non-academic conduct 
are absolutely clear and honestly followed.
5. Care. “A  college or university is a caring community, a place where the well­
being o f  each member is sensitively supported and where service to others is encouraged” 
(p. 47).
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This characteristic o f a community is one of the most important because it is 
linked to the way people relate to one another. The impact o f the sense o f community in 
colleges and universities is measured by the quality o f  caring and not by the length o f 
time on campus. Students need to feel a supportive climate in the way they are treated 
by staff and faculty. The student service offices have an important role to play in this 
matter as well as the faculty. Also, the students need to experience community service to 
help them get in touch with those in genuine need, and to build through these experiences 
inter-cultural relationships. Community service will also help students to understand 
what it means to share and to enjoy the beauty and benefits o f giving.
6. Celebration: “A college or university is a celebrative community, one in which 
the heritage o f  the institution is remembered and where rituals affirming both tradition 
and change are widely shared” (Boyer, 1990, p. 55).
Boyer (1990) explains the importance o f  rituals, ceremonies, and traditions for 
the student and the institution as a whole because it helps to build a sense o f  belonging. 
Celebrations and traditions help to maintain continuity, a legacy to other students’ 
generations.
The intellectual achievements o f the faculty, staff, and students should be 
celebrated, which calls for the inspiration that holds people together with pride. When 
achievements are celebrated and communicated to the university community the students’ 
feelings o f  pride and belonging increase. Sports are another campus tradition that 
students enjoy celebrating. Although some people view intercollegiate athletics as a way 
to make money more than a way to build a sense o f community, they cannot deny the
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power that sports have in the process o f enriching the students’ undergraduate 
experience.
Ultimately, the most important outcome o f having a strong sense o f  community in 
the university is the impact on student interest in learning. When staff and faculty work 
together as a team to enhance student learning, the natural consequence will be increased 
student involvement (Tinto, 1987a). “If we wish to have our students become actively 
involved in their own learning, we must first be involved in their learning as well as our 
own” (Tinto, 1987a, p. 188).
Issues Related to Community Building in Higher Education
The future o f society relies on the education o f today’s children and youth, the 
future generation o f scholars and professionals. Therefore, some o f the responsibility for 
solving society’s problems must necessarily rely upon our colleges and universities. Lack 
o f sense o f  community is a societal problem that has reached higher education. It is a 
problem o f lack o f meaning and purpose. Alexander Astin (1993) states, “Many o f our 
internal difficulties can be traced to the lack o f any real sense o f  community that 
characterizes the modem university” (p. 3). “It might be argued that the university, while 
lacking any overall sense o f  community, is in fact a conglomerate o f  smaller entities” (p. 
10). Gabelnick, MacGregor, Matthews, and Leigh-Smith (1990) have described the 
American college as an educational community only in theory because it is often large, 
impersonal, bureaucratic, and fragmented.
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Defining Community
Several writers describe the need for defining community. McComas (1992) 
suggests that the loss o f the “word’s meaning, the rights and responsibilities o f university 
citizenship, needs to be restated in clear, compelling, and specific terms” (p. 40). 
McDonald (1996) suggests that the definition must reflect the uniqueness o f the 
collegiate environment. A report o f  the Commission on the Future o f  Community 
Colleges defined the term community as “not only a region to be served, but also a 
climate to be created” (1993, p. 7). Royal and Rossi (1997) envision an “ethos o f caring 
in interpersonal relations, evidenced by collegial interactions among staff members and 
an extended role for teachers that encompasses more than classrooms” (p. 2).
Sergiovanni (1994) suggests that “the bonding together o f  people in special ways and the 
binding o f them to shared values and ideas are the defining characteristics o f  schools as 
communities” (p. 4).
America’s Value System
Astin (1993) states that one o f the major problems in building community in the 
university is America’s dominating values o f materialism, individualism, and 
competitiveness (p. 4). He portrays the modem university as a “collection” o f scholars 
rather than a community o f  scholars (p. 7), and defines scholarship as a “highly 
competitive and individualistic activity, where the most productive and visible scholars 
are accorded significant status, pay, and recognition by their universities,” therefore, “the 
reward system encourages individualism and discourages community in the pursuit o f 
knowledge” (p. 8).
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Ernest Boyer (1990) in his book clearly states that the challenge in building 
community reaches far beyond the campus; that “higher education has an important 
obligation not only to celebrate diversity but also to define larger, more inspired goals, 
and in so doing serve as a model for the nation and the world” (p. xiii). Astin (1993) sees 
outcomes o f citizens that can influence the nation and the world with strong values to 
help build a real sense o f world community.
Tinto (1998) supports the community model o f  education that would “promote 
involvement through the use o f shared, concerned learning experiences among its 
members, students and faculty alike” (p. 170). Royal and Rossi (1996) explored the 
factors that influence individuals’ community experiences and investigated the 
consequences that community experiences have in individuals. They concluded that 
sense o f  community was related to students’ engagement in school activities. “Unless 
academics can agree upon what the basic purpose and function o f  the university should 
be, it w ill be very difficult to develop any real sense o f  community” (Astin, 1993, p. 20).
The Student Body
Today’s undergraduate students represent a challenge to the higher educational 
institutions; they bring issues o f  sophistication and independence to the campus (Boyer, 
1990). There are also an increasing number o f  nontraditional students now on campus 
who brings new challenges. “Many students commute, are part-time, or have other 
commitments; some are young, not-so-young, and old” (Commission o f Future o f  
Community Colleges, 1993, p. 7). Others have multiple responsibilities with family, 
work, and personal interests that make it difficult for them to develop a sense o f
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belonging to the institution. Gabelnick et al. (1990) describe the college experience as 
“sandwiched between work and family, and the set o f classes . . .  constitutes the only 
sustained contact students have with their colleges” (p. 10).
Campus Culture
Boyer (1990) describes other issues related to today’s students such as: safety, 
crime, student conduct, diversity, prejudices, sex discrimination, and unhealthy 
separation between in-class and out-of-class activities that dramatically change the 
culture o f American higher education (pp. 3 ,4). Colleges and universities are also facing 
problems related to drug and alcohol abuse and criminal acts on their campus. A study 
done by The Carnegie Foundation and the American Council on Education to student 
affairs officers found that the number o f reported crimes on their campus has increased 
over the last 5 years (Boyer, 1990, p. 40). Another problem that is growing in colleges 
and universities is the crime o f violence, especially in urban institutions (Boyer, 1990, p. 
42). People are afraid o f walking at night or taking elevators alone. In order to improve 
student conduct and behavior, “all colleges and universities should have clear standards 
governing academic conduct, and all students on entrance must be absolutely clear about 
those policies and standards” (p. 46).
Lack of Integration Among Campus Sectors
Another issue impacting the development o f a sense o f community on campus is 
the lack o f  integration between the non-academic and academic sectors. “The academic 
and non-academic functions are now divided into almost wholly separated worlds, and
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student life concerns have become the province o f  a separate staff.” This fragmentation
results in lack o f community sense and real commitment, with the ultimate effect in
student engagement and development (Boyer, 1990, p. 4). Astin (1993) summarizes this
problem by stating:
Not only must there be some sure understanding o f what the purposes and 
functions o f  the university are: but each faculty and staff member must 
understand what his or her particular part or contribution will be. This 
understanding is analogous, o f course, to the agreement that musicians 
must reach about who will play which instrument or sing which part. (p.
20)
Research suggests that a sense o f community in educational institutions o f  all
levels may promote a variety o f  positive outcomes for students. It can be developed by
the integrated efforts o f  the faculty, staff, and students. Staff and faculty must bring the
work to “build alliances between the classroom and the campus life, to find group
activities, traditions, and common values to be (Commission o f Future o f Community
Colleges, 1993, p. 30). Pascarella et al. (1996) support this broad-based involvement.
They suggest that “students develop in much more holistic and integrated ways 
than are reflected in current organizational structures, attitudes, and behaviors. 
Therefore, evidence suggests a need for greater cooperation and collaboration 
among organizational units within and across the academic and student affairs.
(p. 191)
The challenge is to help the student to see the academic and non-academic life 
interlocked. The experiences that undergraduate students gain through their interactions 
with personnel in the registrar’s office, counselor’s office, library, and the cafeteria, etc. 
are as important as the experiences and relationships built in the classroom. The result o f 
strong alliances between staff and faculty members will help to enhance a sense o f 
community in the university. “As community is fostered among staff members,
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appropriate behaviors and attitudes are modeled to students, helping them to mature in 
their own interpersonal relationships” (Royal & Rossi, 1997, p. 1).
Factors Related to Community Development
There are several factors that can be related to the development o f  a strong sense 
o f community in higher education. Research done by the U CLA ’s Higher Education 
Research Institute (Astin, 1993) suggests that the size o f the institution may be a limiting 
factor in the development o f  community, but is not the primary determinant; even in 
small educational institutions the creation o f  a sense o f  community could be missing, 
although in the majority o f  the cases “community does correlate with size” (Boyer, 1996, 
p . l ) .
Another important factor is the faculty; a highly student-oriented faculty is a 
critical element in building community sense. The student-oriented faculty is interested 
in each students’ academic and personal development, is sensitive to minority issues, and 
is committed to the welfare o f  the institution. Astin (1993) found that the lowest sense o f  
community was found in those institutions where the faculty “(a) has a low opinion o f the 
students’ academic competence, (b) is not committed to teaching and student 
development, and (c) has poor relationships with the administration” (p. 18).
Therefore, reaffirming for the faculty their priority for teaching, learning, and 
student development is an important factor that can help to develop a real sense o f 
community on the campus (Astin, 1993, pp. 15-17). Faculty needs support and 
opportunity to grow as professionals and to build and become part o f community. As 
Gabelnick et al. (1990) analyzed the impact o f faculty in the quality o f  life in educational
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institutions, they stated that “the lack o f local opportunities for community building, 
professional development, and experimentation may increase the sense o f disengagement 
on the part o f  faculty” (p. 7).
Relationship of Community Building and Student Engagement
The literature shows a relationship between community development and student 
engagement and learning (Leigh-Smith, 1993; Tinto, 1997a, 1997b). Tinto and Russo 
(1994) indicate that “rather than focus on student behaviors and student obligations alone, 
we should more carefully consider the character o f our own obligations to construct the 
sorts o f  educational settings in which students -  all students, not just some -  will want to 
become involved” (p. 24). The evidence suggests that “students’ sense o f  community is 
related to their engagement in school activities.. . .  Community may improve schooling 
for all students, enhancing academic and social development and providing them with 
experience necessary to prepare them for full participation in democratic society” (Royal 
& Rossi, 1997, pp. 2-3). It would seem that a strong sense o f  community can help 
students enhance their academic and social development and ultimately their learning 
process. Tinto, Goodsell, and Russo’s study (1993) showed that student learning can be 
improved when students are engaged in learning environments where they participate in 
small learning communities. “Learning communities enabled students to meet two needs, 
social and academic, without having to sacrifice one to address the other” (p. 20). Thus it 
would seem that a strong sense o f  community can strengthen students’ level o f 
engagement and ultimately enhance their academic, social, and spiritual development.
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The faculty plays an important role in the process o f community building and 
student engagement. Their challenge lies in their responsibility to “create conditions that 
motivate and inspire students to devote time and energy to educationally-purposeful 
activities, both in and outside the classroom” (“The Student Learning Imperative,” 1996, 
p. 118). Scholarship is often a highly competitive and individualistic activity, but faculty 
members must be encouraged to develop a sense o f community among themselves 
(Astin, 1993).
The responsibility o f building community in the university needs to be shared by 
all its constituents. Thus, “learning and development occur through transactions between 
students and their environments broadly defined to include other people” like faculty, 
student services personnel, and peers (“The Student Learning Imperative,” 1996, p. 119). 
The administrators also share the responsibility o f creating and supporting community 
building. They must see themselves “as educators” who with faculty, service personnel, 
other staff, and students create the conditions under which the students will develop and 
integrate (“The Student Learning Imperative,” 1996, p. 119). They must provide 
adequate fiscal support, space, and recognition to existing co-curricular programs and 
activities for purposes o f  maximizing student involvement, including those who are part- 
time commuting (Study Group, 1984). This administrative support is crucial in the 
process o f  engaging students in the academic life.
Faculty, staff, and administrators must recognize their responsibility and 
contribution to the enrichment o f the organizational sense o f  community. This collective 
effort will enhance students’ development and integration.
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Purpose o f the Study
The study o f  the undergraduate experience as it relates to student engagement has 
been described in terms o f two critical features: (1) the amount o f  time and effort students 
put into their studies and other educationally purposeful activities; and (2) how the 
institution deploys its resources and organizes its curriculum and other learning 
opportunities to get students to participate in activities that decades o f  research have 
linked to student learning (NSSE, 2001, p. 7). The first o f  these two critical features has 
to do with the academic and social engagement o f students. For a Christian institution, 
the emphasis is also on the spiritual engagement o f the students.
The second critical feature has to do with university environment. Newton and 
Smith (1996) contend that the learning environment enhances student engagement. He is 
supported by Astin’s (1996) work, which maintains that a sense o f  community building 
and student engagement are what produce an environment conducive to powerful 
learning. Although the discussed studies and statements in this chapter have strong 
evidence o f  the relationship between sense o f  community and the student engagement, 
little is known about how the students’ sense o f  the university as community actually 
impacts their academic, social, and spiritual engagement. Therefore, the purpose o f this 
exploratory study is to examine students’ levels o f engagement-academically, socially, 
and spiritually and their perceptions o f  the university as a community. The study 
investigated the undergraduate experience in a Christian university on the west side o f 
Puerto Rico to see what, if  any, was the impact o f  the students’ sense o f community on 
their levels o f  engagement.
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CHAPTER III
METHODOLOGY
Introduction
The purposes o f  this study were to determine (a) the levels o f  social, academic, 
and spiritual engagements among students in a 4-year college in Puerto Rico, (b) the 
students’ sense o f  the university as a community, and (c) how such perception o f the 
university as a community might influence student engagement. In this chapter, the 
research design, selection o f  the subjects, description o f the instrument, the data 
collection procedure, and the analytical technique used are presented.
Research Design
This study employed the survey research methodology to investigate the research 
problem. A questionnaire was developed and administered to a convenient sample o f 
students from a small Christian university on the west side o f  Puerto Rico. The 
questionnaire was designed to measure demographic characteristics, levels o f  student 
engagements, and perceptions about the university as a community. This study sought to 
describe the levels o f  student engagement as well as their sense o f  the university as a 
community. Surveys are useful for learning people’s demographics, behavior, opinions, 
and beliefs. They are used for describing incidence, frequency, and distribution of
38
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characteristics o f  an identified population as well as to explore relationships between 
variables (McMillan & Schumacher, 2001).
Selection of the Subjects
The population for this study consisted o f  all registered students at Antillean
Adventist University during the 2001-2002 academic year. The university is located on
the west side o f  Puerto Rico and is operated by the Seventh-day Adventist Church. It is a
liberal arts coeducational and residential institution offering the Associate, Bachelor’s
and M aster’s degrees (see appendix 1 for University’s Academic Dean approval letter).
At the time o f  this study, there were 727 students, mostly from Puerto Rico, the
Caribbean Islands, South America, Central America, and the United States. All students
were invited to participate in this study. Two factors influenced student participation: (1)
the survey was administered during required weekly assemblies which students are
allowed to miss three times during a semester, allowing for some students to be absent
and (2) students were given the option o f  volunteering to take the survey. There was no
obligation to participate in the survey. Only students who were 18 years and older were
asked to participate in the survey.
Students who were younger than 18 years were not asked to participate in the
survey because they were not considered legally competent. Drew, Hardman, and Hart
(1996) explain that competence
is determined by legal qualification and ability. Legal qualification is most often 
viewed in terms o f age; individuals under the age o f  majority (generally 18 years) 
are considered to be legally unable to make certain decisions. Children’s rights 
are then legally protected by obtaining permission from parents or legal 
guardians, (p. 46)
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Instrumentation
Data for this study were collected through the use o f a 150-item questionnaire 
designed to elicit pertinent demographic characteristics, student perception o f  the 
university as a community, and degree to which students were involved in social, 
academic, and spiritual activities. The instrument itself was adapted from several 
sources: Pascarella and Terenzini scales as used by Illanz (2002), The College Student 
Report (NSSE, 2002), the College and University Inventory© 1998 (McDonald, 2001), 
and the Avance Questionnaire (Hernandez, 1995). The questionnaire consisted o f four 
sections: demographics, student engagement, the university as a community, and open- 
ended questions.
Section 1— Demographic Information 
Section 1 has 15 items (items 1-15) designed to elicit demographic characteristics 
o f the students. This included personal and background characteristics such as gender, 
year o f birth, marital status, religious affiliation, year and month o f enrollment, part-time 
versus full-time enrollment status, classification in college, housing arrangements, 
academic department, expected degree, highest degree expected to obtain in life, grade 
point average, and number o f credits for which the student was enrolled.
Section 2-Social and Academic Engagement 
The second section o f the questionnaire collected information relating to the 
students’ level o f academic and social engagement during their undergraduate experience 
at the institution. Items 16 to 34 sought the students’ evaluation o f  their relationships
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with faculty, students, and staff. The items were scaled along a 5 (strongly disagree) to 1 
(strongly agree) continuum.
In questions 16 to 20, the students were asked to choose an answer that best 
reflected their experience with faculty (Non-classroom Interactions with Faculty Scale). 
Questions 21 to 27 evaluate the students’ interaction with other students (Non-classroom 
Interaction with Students Scale). Both Non-classroom Interaction with Faculty and Non­
classroom Interaction with Students scales were adapted from the Pascarella and 
Terenzini as used by Illanz (1999). Questions 28 to 34 evaluate the student experience in 
relationship to non-faculty personnel (Interaction with Staff Scale). These items were 
developed by the researcher.
Questions 35 to 78 and 149 were used with permission from The College Student 
Report 2002, National Survey o f  Student Engagement, Indiana University Bloomington 
(see appendix 4 for Item Usage Agreement) (NSSE, 2002). Questions 35 to 56 surveyed 
students regarding their experience in the current academic year (2001-2002), asking how 
often they had done each o f several listed activities. These activities related to the 
academic and social aspects o f  undergraduate life. These items were scaled along a 4 
(always) to 1 (never) continuum.
Questions 57 to 61 assessed the students’ perception o f  the levels o f  cognitive 
processes involved in their academic activities. These levels include memorizing facts, 
ideas, or methods; analyzing the basic elements o f  an idea, experience, or theory; 
synthesizing and organizing ideas; making value judgments; and applying theoretical 
concepts. The items were scaled along a 4 (very much) to 1 (very little) continuum.
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Questions 62 to 65 measure the students’ efforts in reading and writing during the 
academic year. The response options for these items were: none, 1-4, 5-10,11-20 and 
more than 20 books, booklets, etc. Question 66 asked students to rate their efforts in 
studying for an exam in general terms. The choices ranged 7 (very much) to 1 (very 
little). Questions 67 to 73 are concerned with activities that the students have done or 
plan to do before graduating from the institution because o f  personal interest. The 
response options are no, undecided, or yes.
Question 74 “a” to “f  ’ asked the hours the student is spending in a 7-day week 
preparing for class, reading, writing, rehearsing, doing research on the Internet or in the 
library, and doing any other activity related to the student academic program. The 
choices ranged form zero hours, 1 to 5 hours, 6 to 10 hours, 11 to 15 hours, 16 to 20 
hours, 21 to 25 hours, 26 to 30 hours, and more than 30 hours.
Question 75 asked the students information on their experience in participating in 
social and recreational activities promoted by the campus. The options for answering 
range from 4 (very often) to 1 (never).
Questions 76 to 78 asked the student to use one ranking scale from 7 to 1 to rate 
their relationships with faculty, other students, and staff respectively, using three 
descriptors. A ranking scale has been added to each o f  the descriptors in order to form a 
more accurate idea o f  the students’ perceptions o f their relationship with faculty, staff, 
and students.
Question 76 asked the students to rate their relationships with other students using 
a scale from 7 (friendly, supportive, sense o f belonging) to 1 (unfriendly, unsupportive,
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sense o f alienation). Question 77 asked the students to rate their relationship with faculty 
using a scale from 7 (available, helpful, and sympathetic) to 1 (unavailable, unhelpful, 
and unsympathetic). Question 78 asked the students to rate their relationships with staff 
using a scale from 7 (helpful, considerate, and flexible) to 1 (unhelpful, inconsiderate, 
and rigid).
This section, then, consists o f measures for the following scales:
1. Relationships with other students: The scales used to assess the relationships 
of the students with peers were: Non-classroom Interactions with other students 
(STUSCALE) and the Rating o f the Relationships with other students (RELSTSCA). The 
Non-classroom Interactions with peers evaluates the student interpersonal relationships 
with other students including aspects such as: development o f close relationships, 
informal interactions, satisfaction for the interactions, and influence o f the interactions in 
personal and intellectual growth. The Rating o f  the Relationships scale gave the students 
the opportunity to rate the quality o f their relationships with peers.
2. Relationships with faculty: The scales used to assess the relationships with 
faculty included: Non-classroom Interactions with Faculty (FACSCALE), Rating o f  the 
Relationships with Faculty (RELFACSC), and the Academic Interactions with Faculty 
(FACINTSC). The Non-classroom Interactions with faculty evaluates the influence o f 
interactions the students have in relation to their personal growth, intellectual growth, 
career goals and aspirations, and their satisfaction with those interactions. The Rating o f 
Relationships scale measured the quality o f  the relationships with faculty. The Academic 
Interactions with Faculty scale asked the student about their satisfaction with their
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interactions related to discussion o f grades and assignments, academic advising about 
career plans, discussion o f  ideas o f reading or class, etc.
3. Relationships with staff: The scales related to the students’ relationships with 
staff were evaluated using the Interactions with Staff scale (STAFFSCA) and the Rating 
o f the Relationships with Staff (RELSTASC). The Interactions with Staff scale evaluates 
student interactions with staff in relating the delivery o f  student services, how they treat 
students, environment o f  the offices, etc. The Rating o f  the Relationships with Staff 
provided the students the opportunity to assess the quality o f  their relationships with staff.
4. Participation in Co-curricular activities: The SOCACTSC scale measures the 
student participation in co-curricular activities related to sports, and social activities such 
as banquets, camping, cultural events, swimming in the university pool, etc.
5. Academic Activities that the student had done or plan to do: These items were 
related to the academic activities that the students are planning to do or have done by 
their personal interest relating to practicum, internship, field experience, community 
service and volunteer work, foreign language course work, study abroad, independent 
study, and culminating senior experience.
6. Hours spent in 7-day week in academic matters: The HRSCALE scale 
measures how many hours the students spent in a typical 7-day week doing each o f  the 
following academic activities: preparing for a class, reading, writing, rehearsing, doing 
research in library and the Internet, and other activities related to their academic program.
7. Quantity o f reading and writing: The RWSCALE scale measures the amount 
o f  reading and writing the students have done in the school year.
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8. Level o f  cognitive process: The COGNISCA scale measures the extent to 
which the students have done the following mental activities: memorizing, analyzing, 
synthesizing, making judgments, and applying.
Section 3-C om m unity Building and Spiritual Engagement 
In this section, Questions 79 to 119 were taken (with permission) from the 
College and University Community Inventoryl998©  (McDonald, 2001). These items 
measure seven dimensions o f the university as a community. These include Institutional 
Mission and Curriculum, Institutional Membership and Responsibilities, Institutional 
Respect for Diversity and Individuality, Institutional Standards and Regulations, 
Institutional Service to Both Students and Community, Institutional Rituals and 
Celebrations, and Institutional Physical Location and Interactions. Each item is scaled 
along a 1 (strongly disagree) to 5 (strongly agree) Likert scale continuum.
Questions 120 and 144 to 148 are intended to measure the students’ level o f 
participation in social activities and student organizations. These were adapted from the 
Pascarella and Terenzini scales as used by Illanz (2002). These items are scaled along a 
. 1 (never) to 5 (almost every day) continuum.
Questions 121 to 143 were added to assess the students’ perceptions o f  their 
participation in the spiritual activities o f the campus and their spiritual engagement. 
These questions were adapted from the Avance Questionnaire (Hernandez, 1995). The 
response options ranged from 1 (never true) to 5 (always true). Therefore, this section 
contains the following variables:
1. Institutional Mission and Curriculum (MISSCAL) scale asked the students to
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evaluate the purpose and mission o f their institution and how it impacts students on a 
daily basis.
2. Institutional Membership and Responsibilities (MEMBSCA) scale asked the 
rights and responsibilities that the institution affords to students.
3. Institutional Respect for Diversity and Individuality (DIVERSCA) asked the 
students to assess how the institution addresses the needs and goals o f  all students.
4. Institutional Standards and Regulations scale (STANDSCA) asked the 
students about their perceptions o f the institution’s expectations upon students in relation 
to their conduct, obligations, and issues related to discipline.
5. Institutional Service to Both Students and Community scale (SERVISCA) 
asked about the students’ perceptions o f the institution’s efforts to provide for the well­
being o f  students and surrounding community.
6. Institutional Rituals and Celebrations (RITUASCA) asked about students’ 
perceptions o f the institution’s efforts to maintain traditional ceremonies, as well as to 
create new activities to reinforce the shared purpose among members.
7. Institutional Physical Location and Interaction (PHYLOCSC) asked about the 
institution’s physical location, technological advances, and interactions between students, 
campus alumni, guests, and other constituents.
Section 4—Qualitative Question
The fourth section consists o f  an open question (Item 150) that asks for the 
students’ opinion regarding the strengths and weaknesses o f  the university as a nurturing 
campus community. This item was adapted from the 1998 version o f  the College and
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
47
University Community Inventory (McDonald, 2001).
Validity and Reliability of the Instrument
The instrument was evaluated for reliability and validity. Based on the definition 
o f validity provided by the Standards for Educational and Psychological Testing (2000) 
as cited by McMillan and Schumacher (2001), the terms refer to the “degree to which 
evidence and theory support the interpretations o f test scores entailed by specific uses o f 
tests” (p. 239). Therefore, the instrument was submitted to the following measurements 
o f validity:
1. Content validity: The instrument was tested with a pilot study. The 
instrument was administered to a sample o f  10 students. The instrument was checked for 
clarity, ambiguity in sentences, completion time, understandability o f directions, and any 
problems that may have been experienced during the test (McMillan & Schumacher, 
2001, p. 185). In order to increase clarity corrections to the survey were implemented as a 
result o f  the pilot study, in relation to the use o f  terms that were unfamiliar to the 
students.
According to the review o f the literature used for basis o f this study, the 
instrument has been reviewed for validity. Also the instruments used to design the study 
instrument had been tested for validity (Kuh, 2001a; McDonald, 1996). The study 
instrument was tested by experts in different areas to assess for the validity o f  the items. 
Five colleagues o f the Antillean Adventist University reviewed the instrument for 
validity, two English professors, one Spanish professor, one Statistics professor, and one 
professor o f  Education.
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The original and revised edition o f  the instrument was designed in English. The 
instrument was translated into Spanish and then back to English. The original English 
version and the second version were compared to evaluate whether both instrument items 
have the same meaning. This procedure guaranteed that the translation in Spanish was 
compatible with the original English version.
2. Reliability: Tables 1-4 show the reliability estimates (Cronbach’s Alpha) for 
each o f the sub-scales for academic, social, spiritual engagements, and the six dimensions 
o f  community building. Reliability coefficients for the various sub-scales o f social 
engagement ranged from a low o f 0.70 for Interaction with Faculty to a high o f  0.94 for 
Ratings o f  Student Interaction with Staff. These are well within the reliability estimates 
recommended by Nunnally (1978) for hypothesized measures o f  constructs. The 
reliability estimates for the sub-scales for academic engagement are shown in Table 2. 
Except for Quantity o f Work (0.62), the reliability coefficients are well within Nunnally’s 
(1978) recommendation. Similarly, the reliability estimates for the two Spiritual 
engagement sub-scales and the six dimensions o f community building are within the 
recommended standard for adequacy proposed by Nunnally (1978).
Procedure
The study data were collected during the second semester o f  the academic year 
2001-2002, in the month o f April. The questionnaire was administrated during a 
regularly scheduled Departmental assembly. Each department meets with their students at 
least four times during the year to discuss activities, announcements, seminars, etc.,
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Table 1
Coefficient Alpha Reliability Estimates fo r  Social Engagement Scales
N am e o f  Variables # o f  Question N  # o f  Items Reliability
R elationships with Other Students 
N on-C lassroom  Interactions
Ratings o f  the R elationships with Other 
Students
R elationships with Faculty
N on-C lassroom  Interactions
Ratings o f  the Relationships with Other 
Students
A cadem ic Interactions with Faculty 
Relationships with Staff 
Interactions with Staff 
Ratings o f  the Relationships with Staff
Participation in Co-curricular A ctivities
21-27 208
76 208
16-20
77
47-53
28-34
78
75
210
205
214
213
209
203
.75
.74
.85
.91
.70
.91
.94
.87
Table 2
Coefficient Alpha Reliability Estimates fo r  Academic Engagement Scales
N am e o f  Variables #  o f  Question N # o f  Items Reliability
T im e Spend A cadem ic A ctivities 
Hours spent in a 7-day w eek  in academic matters 74 209 6 .84
Ouantitv o f  Work 
H ow  much reading and writing done in the year 62-65 218 4 .62
A cadem ic A ctivities  
A cadem ic A ctivities 35-44 206 10 .73
L evel o f  cognitive process 57-61 213 5 .83
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Table 3
Coefficient Alpha Reliability’ Estimates fo r  Spiritual Engagement Scales
Name o f  Variables #  o f  Question N # o f  Items Reliability
Participation in Spiritual A ctivities 121-132 100 12 .93
Personal Spiritual A ctivities 133-143 198 11 .94
Table 4
Coefficient Alpha Reliability Estimates fo r  Community Building Scales
Name o f  Variables #  o f  Question N  # o f  Items Reliability
M ission and Curriculum Membership 79-85 188 7 .83
Rights and Responsibilities 86-90 147 5 .68
Respect for D iversity and Individual 91-95 183 5 .86
Standards and Regulations 96-102 167 7 .90
Service to Students/Community 103-108 184 6 .91
Rituals and Celebrations 109-113 186 5 .87
Physical Location 114-119 178 6 .86
pertinent to the study field. These meetings are part o f the general assemblies in which 
all students meet in the chapel, every Tuesday. The first Tuesday o f each month is 
designated for departmental meetings. On that date, each o f the departments meet at the 
same time, but in different locations. The researcher identified five colleagues to 
administer the survey. On the day o f  the meeting, the professors identified received the 
questionnaires with the instructions and a letter explaining the process to each student. 
Each o f the professors and students were given the following instructions:
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1. Only students 18 years and older were to participate in the study.
2. The participation in the study is voluntary and if  the participant feels 
uncomfortable with answering the questions he/she can decline to continue at any time.
3. There is no penalty for not participating in the survey.
4. The students were asked not to write any identifying information on the 
survey in order to protect confidentiality.
5. The students were asked to answer the questions by themselves without letting 
another person influence their answers.
6. The students’ voluntary participation in the study constituted their consent to 
participate.
7. The students were asked to put the survey in the accompanying envelopes 
and drop them into the provided, closed boxes to protect for confidentiality.
8. The respondents were asked to complete the survey based on their experiences, 
circumstances, attitudes, etc., o f  the academic year 2001-2002.
The researcher and the professors administrating the survey supervised the 
procedure carefully. The students were given a quiet environment and the time needed to 
respond to the questions to eliminate as much as possible any interference o f  external 
factors that could affect the data collected.
The attendance at assemblies is compulsory; however, the students are allowed to 
be absent from at least three meetings per semester. As a result, only 30.67% o f the 727 
students enrolled in the institution were present to participate in the study. Also, only 
students who were 18 or older were asked to participate in the study.
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The study was reviewed for approval by the Scholarly Research Office o f  the 
Human Subjects Review Board at Andrews University. The following precautions were 
taken relating to ethical and legal considerations, as recommended by McMillan and 
Schumacher (2001, pp. 196, 199):
1. Confidentiality and respect for the security, dignity, and self-worth o f  the 
respondent will be guaranteed. The participants were instructed not to write any form o f 
identification on the survey.
2. The evaluator ensured that the study was conducted in an honest and ethical 
way and that the results were clearly stated and interpreted.
3. The instruments were assessed for validity and reliability. A pilot test was 
done for the purposes o f determining the validity o f  the instrument. A random sample o f  
10 students was chosen to answer the survey for the pilot test.
4. The reliability o f the instrument was assessed using statistical measurements. 
The statistical analysis was done using SPSS software.
5. The research design took into consideration aspects related to internal and 
external validity such as: subject effects for internal validity and the Hawthorne effect for 
external validity.
6. The research was conducted with the appropriate approval o f the university 
administration.
The data entry was done manually and the statistical software SPSS and the 
BMDP6M were used for analysis and interpretation o f  results.
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Research Q uestions
The research questions for this study were:
1. To what extent are students socially, academically, and spiritually engaged?
2. What perceptions do students have about the university as a community?
3. What impact does the undergraduate experience in a Seventh-day Adventist 
university have on students’ sense o f community building?
4. To what extent is social, academic, and spiritual engagement a function o f  the 
students’ sense o f the university as a community?
D ata Analysis
Both descriptive and inferential statistical techniques were used in this study. 
Descriptive statistics (frequency, mean, and standard deviation) were used to provide the 
demographic descriptions o f  the sample. Multivariate techniques were used to examine 
relationships between sense o f  community building, academic engagements, social 
involvements, and spiritual growth.
The results are presented in chapters 4 and 5 through tables. These chapters 
discuss the significance o f  the research findings, the conclusions, and implications for 
further research on this topic.
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CHAPTER IV
ANALYSIS AND RESULTS 
Overview
The purpose o f this study was to determine the levels o f  students’ social, 
academic, and social engagements at a small private Christian university on the west side 
o f Puerto Rico. This study also sought to examine students’ perception o f  the university 
as a community. Finally, the study investigated whether students’ sense o f  the university 
as a community enhanced their social, academic, and spiritual engagement.
In this chapter, the demographic characteristics o f the subjects are described. The 
levels o f student engagement are also presented. Finally, the relationships between 
student engagement and perception about the university as a community are examined. 
Thematic analysis o f responses to the open-ended question is also presented.
Population Characteristics
Two-hundred and twenty-three students responded to the questionnaire. The 
demographic characteristics o f the sample are presented in Tables 5 and 6. About two- 
thirds (66.4%) o f the subjects were female. Only one-third were residential students. 
Most (82.2%) were under 24 years o f  age. Approximately 68% were Seventh-day 
Adventists, while the rest were Catholics (15.7%), Jehovah’s Witnesses (1.3%), and 
Presbyterians (0.4%). About 9% did not indicate their religious affiliation. Most were
54
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single (83.0%). Eleven percent was married, while the rest were divorced, separated, or 
widowed.
Table 5
Demographic Background o f  Students (N=223)
Demographic Groups N %
Gender
Female 148 66.4
M ale 74 33.2
M issing cases 1 .4
T voe o f  Student
Commute 145 65.0
Residential 77 34.5
M ission cases 1 .4
A ge
Less than 25 years 176 82.2
M ore than 25 years 38 17.8
Within the semester that this study was conducted (2nd semester, 2001-2002 
school year), 13 % o f the students reported that this was their first term at the university. 
First-year students comprised 28.7% o f the sample, while 26.5% were 2nd-year students. 
About one-fifth (21.1%) were 3rd' year students, while 18.4% were 4th-year students. A 
small percentage (2.7%) was graduate students.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
56
Table 6
Academic Classification o f  Students (N=223)
Dem ographic Groups N %
Academ ic Derjartment
B usiness Administration 56 25.1
Science and Computers 55 24.7
Nursing and Respiratory Therapy 51 22.9
Education 33 14.8
T heology 19 8.5
Humanities and M usic 7 3.1
M issing cases 2 .09
C lassification o f  Students
First year 64 28.7
Second year 59 26.5
Third year 47 21.1
Fourth year 41 18.4
Graduate 6 2.7
N on-C lassified 3 1.3
M issing cases 3 1.3
C lassification o f  Student bv GPA
3.50-4 .00 58 26.0
3 .00-3 .49 56 25.1
2 .50-2 .99 71 31.8
2 .00-2 .49 19 8.5
1.50-1.99 10 4.5
1.00 or less 2 0.9
M issing cases 7 3.1
Credits enrolled
6 or less 4 1.8
7-11 12 5.4
12-14 86 38.6
15-16 71 31.8
17 or more 46 20.6
M issing cases 4 1.8
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The distributions o f respondents by department are as follows: Departments o f 
Business Administration (25.1%), Science and Computers (24.7%), Nursing and 
Respiratory (22.9%), Education (14.8%), Humanities and Music (3.1%), and theology 
(8.5%). About half (51.1%) o f the students had grade point averages (GPA) between 3.0- 
4.0 (on a 4-point scale). About 5% had GPAs below 2.00.
O f the respondents, 1.8% were students taking 6 or fewer semester credits, 5.4% 
were taking 7 to 11 semester credits, 38.6% were taking 12 to 14 semester credits, 31.8% 
were taking 15 to 16 semester credits, and 20.6% were taking 17 or more semester 
credits.
Analysis of the Data: Levels o f Student Engagement
Research Question 1: To what extent are students socially, academically, and 
spiritually engaged?
Social Engagement
Social engagement was operationally defined in terms o f  students’ relationships 
with faculty, other students, and staff; participation in co-curricular activities and non­
classroom interaction with other students; non-classroom interactions with faculty; 
academic interactions with faculty; and interactions with staff. Scale means and standard 
deviations are shown in Table 7. The scale related to the non-classroom interactions 
with other students (STUSCALE) has 7 items. With a scale mean o f 16.02 (SD = 4.76), 
the students seem to agree that their relationships with other students are satisfying. 
Item-level responses are shown in Table 32, Appendix 5.
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Table 7
Measures o f  Central Tendency—Social Engagement
Variables Scale N Range M SD
Relationshios with Other Students
Non-Classroom  Interactions STUSCALE 208 7-35“ 16.02 4.67
Rating o f  the Relationships RELSTSC 208 3-2 l b 17.02 3.29
Relationshios with Faculty
N on-Classroom  Interactions FACSCALE 210 5-25“ 11.54 3.88
Rating o f  the Relationship RELFACSC 205 3-2 l c 16.28 4.20
A cadem ic Interactions with Faculty FACINTSC 214 7-28' 14.10 3.70
Relationship with Staff
Interactions with Staff STAFFSCA 213 7-35“ 17.02 5.33
Rating o f  the Relationship RELSTASC 209 3-2  l d 15.95 4.42
Participation in Co-curricular 
A ctivities
SOCACTSC 202 9-36' 17.57 6.89
“Five point scale w here 1 =  strongly agree and 5 =  strongly disagree.
bSeven  point sca le  w here 7 =  friendly, supportive, and sense o f  b elonging and 1 =  unfriendly, unsupportive, and sense
o f  alienation.
‘Seven  point sca le  where 7  =  available, helpful, and sym pathetic and 1 =  unavailable, unhelpful and unsympathetic. 
dSeven  point sca le  w here 7 =  helpful, considerate and flexib le  and 1= unhelpful, inconsiderate, and rigid.
'Four point sca le  w here 4  =  very often and I never.
The students indicated that they had developed close relationships with other 
students (M  =  1.76, SD = .88) and that those relationships had been personally satisfying 
(M  = 1.83, SD  = 92). The students also described their relationships as friendly, 
supportive, and provide a sense o f  belonging (M  = 17.02; SD  = 3.29). They reported that 
they often have serious conversations with others students o f other nationalities or race 
(M  = 2.26; SD  =  1.09), and students values and beliefs (M  = 2.24; SD = .99). The
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students reported participating in a number o f  activities such as eating something with 
another student between classes (M  = 3.25; SD  = 1.46), meeting other students to 
socialize off campus (M  = 3.12; SD  = 1.39), and socializing with friends who are 
enrolled in the university (M  = 3.92; SD = 1.36).
Non-classroom, non-academic interactions with faculty were also assessed 
(FACSCALE). This scale is measured by 5 items using a 5 point scale where 1 = 
strongly agree and 5 = strongly disagree. With a scale mean o f  11.54 (SD = 3.88), there is 
general agreement among the students that their interactions with faculty are satisfying. 
Item level responses (see Table 34, Appendix 5) indicate that faculty had a positive 
influence in their personal growth (M = 2.33, SD  = .93), intellectual growth (M  = 2.42, 
SD  = .93), and their career goals and aspirations (M  =2.27, SD  = .93). They also reported 
satisfaction with the opportunities to interact informally with faculty members (M  = 2.31, 
SD = 1.01).
In general, students rated faculty as being available, helpful, and sympathetic (M  
=16.28; SD  = 4.20). On academic matters, students interact only some o f  the time 
(FACINTSC) (M  = 14.10; SD  = 3.70). Those activities that the students reported having 
minimal contact with faculty include using e-mail to communicate with professor (M  =
1.47; SD  = .92), discussing ideas from reading or class with faculty outside the class (M  
=  1.76; SD = .84), and working with faculty on activities other than course work (M  =
1.80; SD  = .89). Students answered that they often do have discussions with faculty 
related to grades or assignments (M  = 2.44, SD  = .92). They also indicated that they often 
work harder than expected for a class (M  = 2.44, SD  = .81).
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Interaction with staff (STAFFSCA) was viewed quite positively by the students 
(M  = 17.15, SD  = 5.33) as were their ratings o f these interactions (RELSTASC). In 
general, the students considered the staff to be helpful, considerate, and flexible (M  = 
15.95; SD  = 4.42). Item-level responses (see Table 37, Appendix 5) indicate that students 
agree that staff members treat them fairly (M  = 2.36; SD = .91), maintain an 
environment o f  love and justice in the offices (M  = 2.33; SD  = .96), help students become 
responsible citizens (M =  2.43; SD  = .91), explain clearly the procedures and processes of 
the offices (M  = 2.43; SD = 1.01), help students to have a satisfactory and happy 
experience (M  = 2.47; SD = .91), promote a genuine interest in service (M  = 2.53; SD  = 
.92), and maintain congruence between their talking and their acting (M  = 2.60; SD  =
.93).
An indicator o f social engagement in this study is the extent to which students are 
involved in social activities (SOCACTSC). This scale was measured using nine items 
scaled along a 1 (never) to 4 (very often) continuum. Generally, students are involved in 
social activities only some o f  the time (M  = 17.57; SD -  6.89). At the item level (see 
Table 39, Appendix 5), the activity that students were most involved in was participation 
in cultural events (M  =  2.55; iSZ> =1.16), followed by camping and banquets (M  = 2.00, 
SD  = 1.16), or dinners organized by the academic departments or residence hall (M =
2.00, SD  = 1.09). Memberships in student organizations were another measure o f  social 
engagement. As Table 8 shows, there are many missing cases (72%) for this item. 
Therefore, the result should be interpreted with caution. Only 18% o f  the students
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
61
indicated that they belong to one or more student organizations. The data show that only 
14.3% of the students reported that they belong to some kind o f academic clubs.
Table 8
Membership in Student Organizations
Items N %
Academ ic Department Club 32 14.3
LIFE -  Prevention Club 10 4.5
International Club 8 3.6
Student Community Outreach Program 7 3.1
Student Council 3 1.3
Campus Ministries 3 1.3
M issing cases 160 71.7
Academic Engagement 
Academic engagement was assessed in terms o f the time invested in academic 
matters in a 7-day week, level o f  effort, amount o f effort in relation to how much reading 
and writing were done in the current year, and academic activities done or planning to do 
(see Table 9). On the average, students spent between one to five hours per week on each 
on the following academic matters such as: studying, reading, writing, rehearsing, 
researching and others activities (see Table 26, Appendix 5) (M  = 13.85; SD  = 4.93). 
Students described their effort in studying for an exam as “some effort” (M  = 3.98 and
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SD = 1.63). Efforts in such academic activities as reading and writing (RWSCALE) 
were assessed in terms o f the number o f books the student has read during the academic 
year. In general, students read between 11-20 books as assigned readings (M  = 15.19; SD 
= 2.73). On the average, students wrote between 11-20 papers, which were 20 pages or 
more in length (M  = 4.24; SD  = .87). They also wrote as many papers that were less than 
20 pages in length (M  = 3.91; SD = .91).
Table 9
Measures o f  Central Tendency-Academic Engagement
Variables Scale N Range M SD
Hours spent in a 7-day week in 
academic matters
HRSCALE 209 6 48 13.85 4.93
H ow  much reading and writing done in 
current year
RW SCALE 218 4 20 15.19 2.73
Academ ic A ctivities STUW ORSC 206 10 40 25.03 4.96
Level o f  cognitive process COGNISCA 213 5 20 14.64 3.54
Students rated their participation in classroom work (STUWORSC) as often (M  = 
25.03; SD  = 4.96). Item-level responses (see Table 29, Appendix 5) indicate that 
students asked questions in class or contributed to class discussion (M  = 2.70, SD  =.87), 
made a class presentation (M  = 2.52, SD  = 1.01), prepared two or more drafts o f a paper
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or assignment (M  = 2.63, SD = .95), worked on a paper or project that required the 
integration o f  ideas or information from various sources (M  = 3.04; SD  = .91), integrated 
diverse perspectives or ideas in classroom discussion or homework (M  = 2.43, SD = 
1.04), came to class unprepared (M  = 2 .1 4 , SD  = .76), worked with other students in 
classroom work (M  = 2.54, SD  =.87), worked with classmates outside the classroom to 
prepare for an assignment (M  = 2.53, SD  = .86), integrated concepts o f  different courses 
in assignments or class discussion (M  = 2.50, SD  = .90), and tutored or taught other 
students, paid or voluntary (M  = 1.91, SD  = .93).
The level o f  cognitive process such as memorizing facts, ideas, or methods; 
analyzing the basic elements o f  an idea, experience, or theory; synthesizing and 
organizing ideas, information, or experiences into new interpretations; making judgments 
about value information; and applying theories or ideas, was assessed using the 
COGNISCA scale. The scale has four items, each o f which was scaled along a 1 (very 
little) to 4 (very much) continuum. On the average, students rated themselves as quite 
involved in these mental activities (M -  14.64; SD  = 3.54).
Seven items were used to assess student participation in academic activities that 
are not required by the academic programs, and are done for personal interest, such as 
study abroad, independent study or self-designed major, work in research project, foreign 
language course, culminating senior experience (practicum, internship, field-base 
experience or clinical experience), and community service or volunteer work. Only 
between 18% to 39% o f  the study sample responded to these items. As Table 10 shows, 
between 30% to 39% o f the students have participated or were planning to participate in a
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study abroad program, independent study, work in research project, and do take course 
work in a foreign language.
Table 10
Academic Activities Students Are Doing or Plan to Do
Items N % o f  Y es Response
Study abroad 87 39.0
Independent student or self-designed major 80 35.9
Work in research project 78 35.0
Foreign language course work 69 30.9
Culminating senior experience 43 19.3
Practicum, internship, field experience or clinical 
experience
38 17.0
Community service or volunteer work 40 17.9
Spiritual Engagement 
The spiritual engagement o f the students was assessed using two scales: 
participation in spiritual activities (SPIACTSC) and spiritual growth (SPIENGSC). 
Participation in spiritual activities was assessed using 12 items using response options 
from 1 (very little) to 5 (very much). Table 11 indicates that students who participate in 
the spiritual activities provided by the institution think that the activities have been of 
much help to their faith affirmation and have been very meaningful to them (M  = 36.79,
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SD  = 19.36). This is encouraging even though only about 50% o f the subjects in the 
sample responded fully to this scale. At an item level (see Table 40, Appendix 5), 
activities that students considered faith affirming and meaningful were Sabbath church 
services (M  = 4.55, SD = .84), week o f prayer (M  = 4.51, SD  = .89), Sabbath school (M  
= 4.29, SD  = .98), Friday night youth meeting (M  = 4.32, SD = 1.00), and spiritual 
retreats (M  = 4.21, SD  =1.05).
Eleven items assessed spiritual growth (SPIENGSC). These are items designed 
to assess the extent to which students are involved in activities that are o f  personal 
interest for the purpose o f spiritual growth. The items are scaled along a 1 (never true) to 
5 (always true) continuum. Generally, students expressed that their experience at 
Antillean Adventist University impacted their spiritual growth (M = 45.52, SD = 9.1). 
They reported that their university experience had helped them to commit their life to 
Jesus Christ (M  = 4.35, SD = .95), feel God’s presence in their lives (M  = 4.33, SD = 
.87), and have a real sense o f God’s guidance (M  = 4.30, SD  = .96) (see Table 41, 
Appendix 5).
Table 11
Measures o f  Central Tendency—Spiritual Engagement
Variables Scale N Range M SD
Participation in Spiritual A ctivities SPIACTSC 100 12 60 36 .79 19.36
Spiritual A ctivities done by Student
personal interest SPIENGSC 198 11 55 45.52 9.10
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Analysis of Data: Perceptions of Community
The University as a Community
Research question 2: What perceptions do students have about the university as a 
community?
Student perceptions about the university as a community in the university were 
assessed using 7 scales: institutional mission and curriculum (MISSCAL), institutional 
membership and responsibilities (MEMBSCA), institutional respect for diversity and 
individuality (DIVERSCA), institutional standards and regulations (STANDSCA), 
institutional service to both students and community (SERVISCA), institutional rituals 
and celebrations (RITUASCA), and institutional physical location and interaction 
(PHYLOCSC). Items measuring each scale are scaled along a zero (not observed) to a 4 
(strongly agree) continuum.
Scale means and deviations for the seven dimensions o f community building are 
shown in Table 12. With respect to institutional mission and curriculum, students 
indicated that the purpose and mission o f  the institution have impacted them on a daily 
basis (M  = 21.22, SD  = 3.54). Item-level statistics are shown in Table 42 in Appendix 5. 
The students agree that the university commits to academic excellence (M  = 3.08, SD = 
.70), has a supportive environment for student learning (M  = 3.09, SD  = .71), provides 
opportunities for unifying the campus community (M  -  3.04, SD  = .74), and has a well- 
defined and published set o f  core values (M  = 3.08, SD  = .75).
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Table 12
Measures o f  Central Tendency—Community Building
Variables Scale N Range M SD
M ission and Curriculum M ISSCAL 188 7 28 21.22 3.54
M embership Rights and 
R esponsibilities
M EM BSCA 219 5 20 12.73 3.41
Respect for D iversity and 
Individuality
DIVERSCA 215 5 20 14.70 3.59
Standards and Regulations STAN DSC A 210 7 28 20.01 4.97
Service to Students/Community SERVISCA 184 6 24 18.04 3.62
Rituals and Celebrations RITUASCA 186 5 20 15.16 3.06
Physical Location and Interaction PHYLOCSC 178 6 24 16.50 3.87
In general, the rights and responsibilities o f  the students appear to be protected (M  
= 12.73, SD -  3.41). The students agree that the university creates a climate o f  civility 
and protects the dignity o f  students, faculty, and staff (M  = 3.00, SD  = .78), encourages 
students to speak and listen to one another carefully (M  =  2.96, SD  = .83), and 
encourages freedom o f  speech and written expression (M  -  2.93, SD  = .84).
According to the students in this study, the institution respects diversity and 
individuality is good (M  = 14.70, SD = 3.59). For example, the university aggressively 
pursues institutional diversity (M  = 3.26, SD  = .79), defines student responsibility for 
civil environment (M  = 3.07, SD  = .12), and encourages social and educational 
programming for all students (M  = 3.10, SD  = .72).
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The university has high expectations for upholding standards and regulations (M 
= 20.01, SD  = 4.97). Specifically, the students indicate that the institution expects high 
standards o f student conduct outside and inside the classroom (M  = 3.10, SD = .76), 
encourages students to acknowledge their obligations to the campus community (M  = 
3.04, SD  = .69), and encourages them to develop effective decision-making skills and to 
take responsibility for the decisions they make (M = 3 M ,S D  = .70).
Institutional commitment to services for both students and the community is 
adequate (M  = 18.04, SD = 3.62). The students agree that the institution encourages 
faculty and students to build supportive relationships (M  = 3.01, SD  = .71) and to 
develop the ability to connect academic pursuits to everyday life (M  = 3.06, SD  = .69).
In general, the students agreed that the institution was making efforts to maintain 
traditional ceremonies, as well as to create new activities to reinforce the shared purpose 
among members (M =  15.16, SD  = 3.06). In the students’ view, the institution respected 
the students’ heritage and commitment to diversity (M  = 3 .1 2 ,S D  = .74), conducts 
ceremonies that connect with alumni, benefactors, and retirees (M  =  3.10, SD  =.76), and 
celebrates academic accomplishments o f the institution, faculty, staff, and students (M  = 
3.06, SD  =  .76). The students also seem to agree that the institution’s physical location 
and campus layout are appropriate (M  = 16.50, SD  = 3.87).
Undergraduate Experiences and Sense o f Community
Research question 3: What impact does the undergraduate experience in a 
Seventh-day Adventist university have on students’ sense o f  community building?
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Class standing was used as a proxy to undergraduate experiences. Presumably, 
students who are seniors (and therefore have been at the university for at least 4 years) 
will have a different experience from juniors (assuming they have been at the university 
at least 3 years) who, in turn, might have a different experience from the sophomores or 
freshmen. One-way analysis o f  variance was used to compare the perceptions o f 
freshmen, sophomores, juniors, and seniors on the six dimensions o f community 
building. Means and standard deviations for each dimension for each group (1st year, 2nd 
year, 3rd year, and 4th year) are shown in Table 13. The analysis o f  variance results are 
shown in Table 14. All p  values associated with their corresponding F  statistics are 
greater than 0.05. Under the criteria used for rejecting the null hypothesis in this study, it 
can be concluded that there is no significant group differences with respect to perceptions 
about the university as a community. Differences in the levels o f agreement among 1st', 
2nd', 3rd', and 4th' year students with to respect the seven dimensions o f  community 
building were not statistically significant.
Research question 4: To what extent is social, academic, and spiritual engagement 
a function o f the students’ sense o f  the university as a community?
To examine the relationships between the seven dimensions o f  community 
building and the sets o f variables measuring academic, social, and spiritual engagements, 
canonical correlation analyses were conducted using BMDP6M program.
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Table 13
Means and Standards Deviations fo r  Student Classification vs. Community Building
Variables
N
First Year 
M SD
Second Year 
N  M SD N
Third Year 
M SD
Fourth vear 
N  M SD
M ISSCAL 44 21.75 3 .00 34 21.02 3.19 32 21.28 4.04 19 21.00 3.24
M EM BSCA 52 13.59 3.08 39 11.97 3.57 36 12.86 3.39 22 12.18 3.50
DIVERSCA 51 15.11 3.62 39 14.46 3.81 35 14.25 3.76 22 14.18 3.55
ST A N D SC A 50 20.62 4.41 39 19.56 5.01 34 20 .70 5.63 21 18.76 4.68
SERVISCA 42 19.00 2.71 36 16.97 4.05 30 18.46 3.83 19 17.05 4.11
RITUASCA 45 15.57 2.88 36 14.88 3.65 27 15.66 3.17 17 14.70 3.09
PHYLOCSC 45 17.20 3.34 34 16.00 4 .32 28 17.17 4 .47 18 14.72 3.47
Table 14
Unvariate Analysis o f  Variance fo r  Student Classification vs. Community-Building Scales
Variable F d f Probability
M ISSCAL 0.380 3,125 0.768
M EM BSC A 2.019 3,145 0.114
D IVER SCA 0.545 3,143 0.652
ST A N D SC A 1.025 3,140 0.383
SERVISCA 2.643 3,123 0.052
R ITUASCA 0.617 3,121 0.605
PHYLOCSC 2.181 3,121 0.094
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Analysis o f Data: Community’ Building and Levels o f Engagement
Sense o f Community Building and Spiritual Engagement
Table 15 shows the scale means and standard deviations for measures o f  spiritual 
engagement and the seven dimension o f  community building. Given the scaling 
technique used, these values suggest that the students viewed community building 
(mission and curriculum, membership rights and responsibilities, respect for diversity and 
individuality, standards and regulations, service to students and community, rituals and 
celebrations, and physical location) quite positively. Similarly, spiritual engagement 
among students is quite high. Zero-order correlations between community building set 
(set 1) and the spiritual engagement set (set 2) are shown in Table 16.
The results o f  the canonical correlation analysis are shown in Tables 15 ,16 ,17 , 
and 18. As Table 17 indicates, one canonical function was statistically significant (X  
(14) = 31.92,/? < .01) accounting for 26% o f overlapping variance between the two sets 
for variables.
Using a cut-off correlation o f 0.3 as suggested by Tabachnick and Fidell (1996), 
variables in the community-building set that are correlated with the first canonical variate 
are mission and curriculum (.709), respect for diversity and individuality (.655), 
standards and regulations (.647), service to students and community (.565), rituals and 
celebrations (.825), and the physical location o f  the institution (.730). Both variables o f
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
72
Table 15
Univariate Descriptive Statistics o f  Community Building Set and the Spiritual 
Engagement Scales (N=223)
Variable Label Variable Name M SD
Set 1
Spiritual Eneaeem ent Scales
SPIACTSC
Participation in spiritual 
activities
51.45 8.18
SPIENGSC
Spiritual A ctivities done by 
personal interest
47.72 7.63
Set 2
Community Buildine Scales
MISSCAL M ission and Curriculum 21.97 3.39
M EM BSCA
Membership Rights and 
R esponsibilities
13.84 3.01
DIVERSCA
Respect for Diversity and 
Individuality
15.86 2.43
STAN DSC A Standards and Regulations 22.12 3.36
SERVISCA
Service to Students and 
Community
18.75 3.16
RITUASCA Rituals and Celebrations 16.05 2.44
PHYLOCSC
Physical Location and 
Interaction
17.44 3.56
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Table 16
Intercorrelations Between Community-Building Variables and the Spiritual Engagement 
Variables and Their Corresponding Canonical Correlations
Variable S P IA C T SC SPIENGSC
SPIACTSC -
SPIENGSC .481 -
M ISSCAL .249 .353
M EM BSCA .021 .187
DIVERSCA .291 .294
STA N D SC A .272 .298
SERVISCA .201 .280
RITUASCA .256 .428
PHYLOCSC .396 .289
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the spiritual engagement set are correlated with the first canonical variate: participation in 
spiritual activities (.756) and spiritual activities done for personal interest o f the students 
(.937) (see Table 18). This finding suggests that the extent to which students participate 
in institutionally sponsored spiritual activities and engage in activities that they view as 
personally enriching is a function o f  the positive perception about the university as a 
community. Students who view the university as protective o f  student rights and 
responsibility, celebrate the institution’s ritual, respect diversity and individuality, 
appreciate services to the students and community, and feel that mission and curriculum 
o f  the university have impacted them, are more likely to be spiritually engaged.
Table 17
Canonical Correlations fo r  the Community-Building Set and the Spiritual Engagement 
Set
Eigenvalue CanonicalCorrelation Chi-Square d f Tail Probability
.026082 0.51070 31.92 14 0.0041
0 .16589 .040730 11.97 6 0.0626
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Table 18
Correlations and Standardized Canonical Coefficients Between Community-Building 
Variables and the Spiritual Engagement Variables and Their Corresponding Canonical 
Correlations
First Canonical Variate 
Correlation Coefficient
Set 1
Spiritual Encasem ent Scales
SPIACTSC .937 .746
SPIENGSC .756 .397
Set 2
Community B uild ins Scales
R ITUASCA .825 .952
PHYLOCSC .730 .371
M ISSCAL .709 .444
DIVERSCA .655 .380
ST A N D SC A .647 .387
SERVISCA .565 .582
M EM BSCA .289 -.140
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Sense o f Community Building and Academic Engagement 
Academic engagement was operationally defined as time spent in academic 
activities in a typical 7-day week, amount o f reading and writing work done in the year, 
the academic activities done or planning to do by the student and levels o f cognitive 
processes involved in academic work. Zero-order correlations between measures o f 
academic engagement and the seven dimensions o f community building are shown on 
Table 19. The means and standard deviations for each of the measures o f academic 
engagement in Table 20.
Table 19
Intercorrelations Between Community-Building Variables and the Academic Engagement 
Variables and Their Corresponding Canonical Correlations
DIVERSCA HRSCALE RWSCALE STUWORSC COGNISCA MISSCAL MEMBSCA
HRSCALE -
RWSCALE -0.275 -
STUWORSC 0.213 -0 .249 -
COGNISCA 0.226 -0 .176 0 .456 -
MISSCAL 0.165 -0.115 0.185 0.280 -
MEMBSCA 0.207 -0 .039 0.189 0.284 0.546 -
DIVERSCA 0.156 -0 .176 0.068 0.177 0.599 0.457 -
STANDSCA 0.038 -0 .100 0.067 0.219 0 .637 0.552 0.649
SERVISCA 0.123 -0.140 0.112 0.140 0.579 0.576 0.707
RITUASCA 0.077 -0 .146 0.143 0.190 0.611 0.532 0.654
PHYLOCSC 0.074 -0 .050 0.107 0.125 0 .468 0.477 0.512
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Table 20
Univariate Descriptive Statistics o f  Community-Building Set and the Academic 
Engagement Set
Variable Label Variable Name M SD
HRSCALE Tim e spent in a 7-day week for academic activities 13.90 4.81
RW SCALE Amount o f  reading and writing done in current year 15.29 2 .46
STUW O RSC Academ ic A ctivities 25 .57 4.78
C OGNISCA L evels o f  Cognitive Process 15.08 3.28
The results o f the canonical correlation analysis are shown in Table 21. The first 
canonical correlation is .37, representing a 14% overlapping variance for a first pair o f 
the canonical variate. The second canonical correlation is .23, representing a 5% 
overlapping variance for a second canonical variate, with the four canonical correlations 
included, A2 (28)= 31.05,/?= 0.32. At a  = 0.05, no statistically significant canonical 
function was found. It appears, then, that the extent to which students are academically 
engaged is not a function o f their view or sense o f  community building at the university.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
78
Table 21
Canonical Correlations, Percentages o f  Variance, and Redundancies Between the 
Community-Building Set and the Academic Engagement Set
Eigenvalue Canonical Correlation Chi-Square d f Tail Probability
31.05 28 0 .3148
0 .14032 0.37459 13.97 18 0.7312
0 .05600 0.23665 7.45 10 0 .6819
0.04308 0.20755 2.48 4 0 .6484
0 .02170 0 .14730
Sense o f Community and Social Engagement 
The analysis was performed for a N =  223 and missing cases were deleted. The 
variables STUSCALE, FACSCALE, and STAFFSCA are scaled from l=strongly 
disagree, therefore, the lower numbers indicate increasingly positive perceptions about 
the students’ non-classroom interactions with other students, non-classroom interactions 
with faculty, and interactions with staff. For these variables large numbers indicate 
increasing positive perceptions o f  the ratings o f  the students’ relationships with other 
students’, ratings o f  the students’ relationships with faculty, ratings o f  the students’ 
relationships with staff. This is because the scale range goes from 7 = friendly,
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supportive, sense o f belonging for describing relationships with other students; available, 
helpful, sympathetic for describing relationships with faculty; and, helpful, considerate, 
and flexible for describing relationships with staff, to 1 = unfriendly, unsupportive, and 
sense o f belonging for relationship with other students; unavailable, unhelpful, and 
unsympathetic for describing relationship with faculty; and unhelpful, inconsiderate, and 
rigid for relationships with staff. High numbers indicate increasing positive academic 
interactions with faculty and participation in co-curricular activities (4 = very often and 1 
= never).
Table 22 shows the univariate descriptive statistics for the set o f scales of 
community building and social engagement. Zero-order correlations between the 
community-building set and social engagement set are found in Table 23.
The results’ o f  the canonical correlation analysis are found in Table 24. As the 
table indicates, only the first canonical function is statistically significant (X 2 (56) =
118.96, p  < .001, accounting for 46% of overlapping variance in the first and only 
significant canonical variate. Using 0.3 as the cut-off (see Tabachnick & Fidell, 1996), 
the variables in the community-building set that are correlated with the first canonical 
variate are mission and curriculum (.914), membership rights and responsibilities (.743), 
respect for diversity and individuality (.646), standards and regulations (.796), service to 
students and community (.748), rituals and celebrations (.747), and physical location 
(.668). Variables in the social engagement set that are correlated with the first canonical 
variate are relationships with other students (.650), non-classroom interactions with 
faculty, (-.513), ratings o f their relationships with faculty (.749), academic interaction
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with faculty (.338), interactions with staff (.773), and ratings o f  their relationships with 
staff (.864) (see Table 25). This finding suggests that interactions in academic or non- 
academic settings with students, faculty, and staff and their evaluations o f these 
interactions are a function o f their view or sense o f  community building at the university.
Table 22
Univariate Descriptive Statistics o f  Community-Building Set and the Social Engagement 
Set (N  = 223)
Variable Label Variable Name M SD
M ISSCAL
Set 1
M ission  and Curriculum 21.44 3.38
M EM BSCA Membership Rights and R esponsibilities 13.56 2.87
D IVERSCA R espect for D iversity and Individuality 15.69 2.86
ST A N D SC A Standards and Regulations 21.51 3.58
SERVISCA Service to Students and Community 18.45 3.26
RITUA SCA Rituals and Celebrations 15.68 2.65
PHYLOCSC Physical Location and Interaction 16.73 3.88
STUSCALE
Set 2
N on-classroom  interactions with other students 16.18 4.53
RELSTSCA Ratings o f  relationships with other students 16.93 3.19
FACSCALE N on-classroom  interactions with faculty 11.02 3.29
RELFACSC Ratings o f  the relationships with faculty 16.58 3.53
FACINTSC A cadem ic interactions with faculty 14.73 3.75
STAFFSCA Interactions with staff 16.70 4.88
RELSTASC Ratings o f  the relationships with staff 16.27 4.20
SOCACTSC Participation in co-curricular activities 17.76 7.05
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Table 23
Intercorrelations Between Community-Building Variables and the Social Engagement 
Variables and Their Corresponding Canonical Correlations
MISSCAL MEMBSCA DIVERSCA STANDSCA SERVISCA RITUASCA PHYLOCSC
MISSCAL --
MEMBSCA .529 -
DIVERSCA .594 .432 --
STANDSCA .619 .533 .624 -
SERVISCA .565 .556 .703 .761 -
RITUASCA .570 .498 .610 .745 .799 -
PHYLOCSC .460 .458 .465 .496 .594 .579 -
STUSCALE -.203 .014 -.205 -.030 .000 -.071 -.061
RELSTSCA .410 .315 .253 .373 .308 .320 .259
FACSCALE -.399 -.148 -.300 -.246 -.193 -.230 -.204
RELFACSC .398 .422 .392 .440 .484 .450 .434
FACINTSC .187 .228 .067 .179 .229 .210 .099
STAFFSCA -.517 -.374 -.429 -.423 -.379 -.337 -.296
RELSTASCA .522 .431 .375 .435 .455 .505 .442
SOCACTSC .125 .086 -.008 .093 .008 .025 .148
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Table 24
Canonical Correlations, Percentages o f  Variance, ancl Redundancies Between the 
Community-Building Set o f  Variables and the Social Engagement Scales
Eigenvalue Canonical Correlation Chi-Square d f Tail Probability
118.96 56 .0000
.46027 .67843 54.82 42 .0887
.20768 .45572 30.61 30 .4345
.11385 .33741 18.04 20 .5845
.09196 .30324 8.01 12 .7842
.06393 .25284 1.14 6 .9797
.00852 .09231 .25 2 .8819
.00241 .04914
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Table 25
Correlations and Standardized Canonical Coefficients Between Community-Building 
Variables and the Social Engagement Variables and Their Corresponding Canonical 
Correlations
First Canonical Variate 
Correlation C oefficient
Set 1
M ISSCAL .914 .567
M EM BSCA .743 .232
DIVERSCA .646 -.059
STA N D SC A .796 .193
SERVISCA .748 .028
RITUASCA .747 .080
PHYLOCSC .668 .170
Set 2
STUSCALE -.180 .113
RELSTSCA .650 .258
FACSCALE .513 -.068
RELFACSC .749 .073
FACINTSC .338 .105
STAFFSCA -.773 -.424
RELSTASC .864 .426
SOCACTSC .201 .163
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
84
Creating and Nurturing Campus Community
The last question o f the survey asked the students to give their opinion o f the 
university’s strengths and weaknesses for creating and nurturing campus community at 
the university. The analysis o f the themes found in the answers o f  the students revealed 
interesting insights. The open-ended question was answered by 47% o f the students who 
responded to the survey. The following themes emerged from the analysis o f the 
narrative responses.
Strengths o f  the University for Creating and Nurturing Campus Community 
Three major themes emerged as university strengths for building community: 
spiritual emphasis in classroom and non-classroom activities (50%), the relationships 
with the faculty (26%), and the peaceful environment o f  the campus (18%).
According to those who responded to the open-ended question, a major strength 
o f the university is its emphasis on spiritual matters, both in and out o f  the classrooms. 
They expressed their satisfaction o f  activities designed to enhance spiritual growths.
They viewed the university as spiritually healthy, although they do not often express this 
feeling to their professors or university staff. Samples o f  comments follow:
“They promote the spiritual area in the students and try to be a family.”
“Christ is the foundation o f  everything, is different from others in its environment, 
and is really unique.”
“They have a lot o f spiritual activities that promote the faith in Jesus Christ.”
“The university has as it major strength offering an excellent Christian 
education.”
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“They promote a very satisfactory spiritual development for students, faculty and
staff.”
“The programs help to growth spiritually.”
The second major theme involves students’ relationship with faculty. Twenty-six 
percent o f  those who responded expressed their appreciation for the quality o f their 
relationships with faculty and the bonding between students and faculty. They said that 
the university has “helpful professors” that give them not only effective academic 
counseling but also spiritual guidance. One student said, “If  it were not for my professors 
o f  my department and my children, I would have been addicted to worldly life” . Another 
student added. “W hen a student has difficulties, in a majority o f the cases, the faculty and 
staff bring their help to overcome the situation.” They described their professors as 
excellent, accessible, friendly, student-centered, open, well-prepared, and supportive.
The third major theme was the quality o f  the campus environment (18%). The 
students indicated that they appreciate the environment because it is a “favorable 
environment for meditation.” The students appreciate the campus safety, control o f  vices 
and excessive noise, physical location o f  the campus, peaceful surroundings, and the 
beautiful grounds.
Weaknesses o f the University for Creating and Nurturing Campus Community
Two major themes emerged as weaknesses o f  the university as a community: 
physical plant and student services. Forty-one percent o f  the respondents indicated that 
the university needs to improve its physical plant. Specifically, the institution needs to 
improve the conditions o f  the dorms— particularly the m en’s dorm—the appearance o f
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some o f the buildings, and the physical location o f some academic departments, the 
appearance o f the buildings, and also the University needs a new Chapel. The students 
expressed the need to eliminate the physical barriers for handicapped students and 
visitors. One student said, “There are a need for more classrooms and an elevator for the 
Library.” Also, they suggested the need for constructing more buildings for student 
services and academic departments, as well as improving the better facilities with modem 
technology and resources.
Twenty-one percent o f  the respondents identified issues related to student services 
as a major weakness. Students addressed the need to have a child care center, a student 
center, an improvement to the facilities o f  the men dorms, and other services such as an 
ATM machine. The need for a student center was described by a student as “a place to 
socialize and interact with other students.” Another student expressed it as a place 
“where students can socialize with their friends without disturbing any o f the activities on 
campus.” Thirteen percent o f  the respondents stated that the university lacks empathy in 
the way it treats students. One student said that “the staff does not relate with students.” 
The respondents indicated that there is a strong need for better integration between staff, 
the administration, and the students.
Summary
The major findings ascertained from the analysis o f  the results in this chapter are:
1. Most o f the respondents are female (66.4%).
2. Most are commuting students (65%).
3. Eighty-two percent are 24 years old or younger.
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4. Approximately two-thirds (68.6%) were Seventh-day Adventists.
5. Slightly half (51.1%) o f  the students maintained GPAs o f 3.00-4.00 on a 4- 
point scale.
6. On the average, students spent between 1 to 5 hours per week in preparing for 
academic matters.
7. Interactions with faculty, staff, and other students are satisfactory.
8. Students view their spiritual engagement as faith affirming.
9. Generally, students have a positive view o f the university as a community.
10. There is no significant difference in the perceptions o f the sense o f 
community building among 1st-, 2nd-, 3rd-, and 4th-year students.
11. There is a significant positive relationship between the students’ perception 
o f  the sense o f  community and the student’s spiritual engagement.
12. There is a significant positive relationship between the student’s perception 
o f  the sense o f  community and the student’s social engagement.
13. There is no relation between the students’ perception o f the sense o f 
community in the university and the students’ academic engagement.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
Astin (1999), in discussing the problems o f today’s educational system, states:
The root o f many o f  our seemingly most intractable problems can be found in this 
preoccupation with resource acquisition and reputational enhancement: the 
valuing o f  research over teaching, the struggle between equity and excellence, and 
the lack o f  community that we find on many cam puses.. . .  Finally when we 
place the highest value on the individual scholarly accomplishments o f  our 
students and faculty, we reinforce their competitive and individualistic tendencies, 
making it very difficult for them to develop those qualities that help to promote a 
sense o f  community on the campus, (p. 11)
Therefore, the purpose o f  this exploratory study was to investigate the students’ 
perceptions o f  how a sense o f  community building impacted their academic, social, and 
spiritual engagement. This study extends research on the community-building process by 
examining its impact on student engagement. Specifically, the research addressed several 
key questions such as: To what extent are students socially, academically, and spiritually 
engaged? W hat perceptions do students have about the university as a community?
W hat impact does the undergraduate experience in a Seventh-day Adventist university 
have on a student’s sense o f  community building? To what extent is social, academic, 
and spiritual engagement a function o f  the student’s sense o f  the university as a 
community?
In summary, this exploratory study made several contributions. First, it analyzed
88
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the importance o f  the spiritual engagement as one o f the levels o f the student 
engagement. The existing research on student engagement didn’t considerate the spiritual 
component o f  the student engagement. Therefore, this study can offer a major 
contribution to research in Christian education.
Also this study contribute to existing research by providing a conceptual model 
that shows graphically how the community building process impacts the levels o f  student 
engagement (social, spiritual, and academic).
M ethodology
The research population for this study consisted o f  regularly admitted students o f 
a Christian university on the west side o f  Puerto Rico sponsored by the Seventh-day 
Adventist Church. An exploratory study that utilized survey methodology was used for 
this study. Data for the study were collected using a 150-question instrument. The 
instrument was developed through analysis o f  the following questionnaires: Illanz 
questionnaire (2002), Avance questionnaire (Hernandez, 1995), The College Student 
Report (NSSE, 2002), and the College and University Community Inventory © 1998 
(CUCI, McDonald, 2001). Items from these documents that were related to this study’s 
purpose were incorporated or adapted and integrated into the instrument. The survey has 
four areas: demographic information, items related to student engagement, the 
community-building inventory (CUCI©), and an open question.
The study used information obtained entirely from the students’ testimony. Kuh 
(2001b) indicates that self-reported information is likely to be valid if  certain conditions 
are met, such as: clearly worded questions, references to recent activities for first-hand
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experience, questions which neither intrude into private matters nor prompt socially 
desirable responses, and questions that have acceptable levels o f  reliability and 
demonstrate reasonable response distributions for most items (Kuh, 2001b). Kuh and 
Vesper (1997) indicate that “self-reports are used frequently to assess outcomes o f higher 
education that cannot be measured by achievement tests, such as changes in attitudes and 
values and gains in social and practical competence” (p. 46). The instrument meets all o f 
the above-mentioned conditions.
The instrument was submitted to different measurements o f  validity and 
reliability. The validity o f the instrument was addressed by conducting a pilot test for 
content validity. The pilot test was administered to 10 students for an evaluation o f item 
clarity, sentence ambiguity, completion time, understandability o f  directions, and to 
detect any other potential problem. The review o f literature in relation to the instruments 
was used as a guide to develop the study questionnaire which was reviewed by a panel o f 
experts. The instrument was first designed in English, as was the original reference 
instrument. It was then translated to Spanish, and then translated back into English. The 
second and the first English versions were compared to see if  the items had the same 
meaning. This procedure guaranteed that the translation into Spanish was compatible 
with the original English document.
The reliability o f  the study instrument was assessed using the Cronbach Alpha 
Coefficient and using the Statistical Package for Social Science Professional Version 
(SPSS) software. The alpha reliability o f the scales o f  the instrument range from .62 to 
.94 and were judged adequate by the researcher, demonstrating that the instrument is
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adequate for application in Puerto Rico.
The questionnaire was administrated to all the students present in a regularly 
scheduled Departmental assembly at the usual location. The instrument was 
administrated in April, in the second semester (January to May) o f the 2001-2002 
academic year. The numbers o f students present in the assembly were 30.67% o f the 727 
students enrolled in the institution. Students who were 18 or older were asked to 
participate in the study. Data were analyzed utilizing a variety o f  methods. Descriptive 
statistics were calculated to describe the population, also means and standard deviations 
were calculated to evaluate students’ perceptions o f their academic, social, and spiritual 
engagement, and sense o f  community building. The impact o f the undergraduate 
experiences o f the students was analyzed using a one-way analysis o f  variance 
(ANOVA). The relationship between a sense o f  community building and the students’ 
academic, social, and spiritual engagement was evaluated using canonical correlations.
Discussion o f the Study Findings
The major findings from this study and the results o f the analysis are presented 
and summarized below. The study examined four research questions.
Description o f  the Population
The gender distribution o f the respondents was 33.2% male students and 66.4% 
female students, with 0.4% missing cases. The analysis o f  the type o f  student revealed 
that the majority o f the students participating in the survey were commuting students 
(65%), 34.5% were residential students, and 0.4% were missing cases. This finding
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revealed the challenge o f  university in building community because the majority o f 
students are living o ff campus and are challenged by diverse outside factors that affect 
their engagement. Regarding age, 82.2% o f the students were 24 years o f age or less,
17.8% of the students were ages 25 years and older. Even though the majority o f the 
population was young and not married (83%), the issues o f  student involvement were 
also a challenge for them. As stated by Tinto and Russo (1994), this is the case because 
“often social and academic matters and concerns compete, causing students to feel tom 
between the two worlds” (p. 22). The majority o f  students going to college or university 
daily face multiplicity o f  obligations. M ost o f these students had to work part-time or 
even full-time in order to pay for their tuition at a private university.
The religious affiliation o f the students in the sample revealed that 68.6% o f the 
population were Adventist, 15.7% were Catholic, 0.4% Presbyterian, 4.0% Protestant, 
1.3% Jehovah’s Witness, and 8.5% claimed another religious affiliation; 1.3% missing 
cases. The high percentage o f  Adventist students in the university is expected given that 
the university is sponsored by the Seventh-day Adventist Church and enrollment efforts 
are more strongly directed towards the Adventist population. The spiritual mission o f  the 
institution strongly affirms the importance o f gathering and evaluating data related to the 
students’ spiritual engagement.
The classification o f  the students showed that 28.7% were l st-year students, 
26.5% were 2nd-year students, 21.1% were 3rd-year students, 18.4% were 4th-year 
students, 2.7% were graduate students, and 1.3% were non-classified with 1.3% missing 
cases. The distribution o f  students by year showed that the respondents were evenly
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distributed among the years; 66% of the students had 2 years or more in the institution. 
The students’ GPAs on a 4.00 scale, for the last semester, were as follows: 26.0% of 
students had a GPAs of 3.50 to 4.00, 25.1% o f students had a GPAs o f 3.00 to 3.49, 
31.8% o f students had a GPAs o f 2.50 to 2.99, 8.5% of students had a GPAs of 2.00 to 
2.49,4.5%  o f  students had a GPAs o f 1.50 to 1.99, 0.9% o f students had a GPAs o f less 
than 1.0 and the missing values were 3.1%. Therefore, 82.9% o f the students had a GPAs 
o f 2.99 and higher. This finding is congruent with Kuh (1993), who established that “the 
vast majority o f students admitted to a given college have the ability to perform 
academically at a satisfactory level” (p. 30). These students were not the exception.
Levels o f Student Engagement 
The first question was: To what extent are students socially, academically, and 
spiritually engaged?
Recent studies used the term engagement while other theorists, namely Astin 
(1984), used the term involvement. For the purpose o f this study, these terms were used 
interchangeably. For the researcher, however, the word engagement implied more than 
involvement, because it suggested the development o f  a commitment from the student. 
Much research has been done and several national reports have been written on studies o f 
student involvement. The Study Group on the Conditions o f  Excellence in American 
Higher Education (1984) recognized that the first o f  the three conditions to significantly 
improve undergraduate education was student involvement. The more time and effort 
students invest in their education, the greater their growth and achievement will be.
Astin (1996) stated that involvement was a powerful means o f enhancing almost
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all aspects o f the undergraduate student’s cognitive and affective development. He added 
that “the three most potent forms o f involvement turn out to be academic involvement, 
involvement with faculty, and involvement with student peer groups” (p. 126).
The social engagement o f the students was evaluated by analyzing their 
relationships with faculty—non-classroom and academic; their relationships with staff, 
their relationships with other students, and their participation in co-curricular activities.
The results from the study revealed that respondents had close and personally 
satisfying non-classroom interactions with other students. Also, they rated those 
relationships as friendly, and supportive, most indicated that they felt a sense o f 
belonging. These results were very important because “students spend two-thirds to 
three-quarters o f  their waking hours outside the classroom” (Kuh, 1993, p. 26). Also, 
Astin (1996) found that the strongest single source o f  influence on cognitive and affective 
development was the students’ peer group. In fact, Rose (1989, as cited in Kuh, 1993), 
indicated that “the major obstacle to student learning is social, not intellectual” (p. 30). 
Astin concurred that peer group relationships have “enormous potential for influencing 
virtually all aspects o f  the student’s educational and personal development” (1996, p.
126). The results o f  this study revealed that students had a positive social interaction 
with their peers. The students also agreed that the faculty had a positive influence on their 
personal and intellectual growth and on their career goals and aspirations. Also, the 
students indicated satisfaction with their opportunities to interact with the faculty 
informally and they described the faculty as available, helpful, and sympathetic. In 
responding to statements regarding their relationships with faculty and academic issues,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
95
the students indicated that they often had discussions with faculty about grades or 
assignments. On the other hand, students indicated that they communicated by electronic 
mail with faculty, discussed ideas from readings or class outside the classroom, or 
worked with faculty on activities other than course work only sometimes or even never.
The respondents revealed a positive relationship with staff whom they described 
as helpful, considerate, and flexible. Also, the students described positive perceptions o f 
how the staff interacted with them and how they offered the students services. The impact 
o f  the staff in student involvement is very important because “if  an institution commits 
itself to maximizing student involvement, counseling and other personnel workers will 
probably occupy a central role in institutional operations” (Astin, 1985, p. 151). Staff 
“usually operate on a one-to-one basis with students” and “are uniquely positioned to 
monitor the involvement o f  their clients in the academic process and to work with 
individuals to maximize that involvement” (p. 151). The students appreciated the work 
o f  the majority o f  the staff members, but as demonstrated in the qualitative question, they 
wanted to see a more empathic approach.
The students’ social involvement or integration occurred primarily through 
informal peer group associations, semi-formal extracurricular activities, and interaction 
with faculty and administrative personnel within the college (Tinto, 1975). Benefits o f  
the students’ participation in extracurricular activities are that they provide social and 
academic rewards that heightened the person’s commitment to the institution (Tinto, 
1975). The results o f  the study demonstrated that students participated in the social 
activities organized by the academic department clubs, even although infrequently. Some
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of the students (18.8%) never participated in campus activities, 17% participated once in 
the semester, 20% participated once a month, 23.3% participated once a week, leaving 
14.3% who participated about every day. Respondents’ participation in social activities 
was quite low but the activities that they were participating in were those related to their 
academic departments, giving students the opportunity to socialize more with their 
department faculty and peers.
The academic engagement o f  respondents was evaluated taking into consideration 
the amount o f time, in weekly hours, invested in academic matters; the level o f effort 
expended in studying for an exam; the amount o f reading and writing done during the 
current year; the academic activities that the student had done or planned to do; and the 
level o f  cognitive process.
The results o f the assessment o f  academic engagement revealed that the students 
were moderately engaged. The evidence demonstrated that the students invested only 1 to 
5 hours weekly, performing activities such as reading, writing, rehearsing, researching, 
etc.; when preparing for their classes. Also, the level o f  effort expended on preparing for 
an examination was moderate. On the other hand, the number o f  books or other materials 
read for courses or for personal interest was “between” 11 to 20. The amount o f  written 
work done was also 11 to 20 pages.
The students’ perceptions o f their efforts in the cognitive processes o f 
memorizing, synthesizing, organizing, making judgments, and applying course work 
were rated as very high. Also, the academic activities that the student plans or 
participates in before graduation were: studying abroad, independent study, a self-
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designed major, or work on a research project.
The respondents showed a moderate social and academic engagement. These 
findings can be explained by using Terenzini and Pascarella’s (1977) research findings 
when they said that
if  a student is fully integrated in the social and academic systems o f an institution, 
then presumably that individual will have a more positive perceptions o f  those 
two dimensions o f the institutional environment, participate more extensively in 
social activities, and perform at a higher level o f academic achievement than will 
less fully integrated students. (Terenzini & Pascarella, 1977, p. 28)
The respondents had moderate social and academic involvement; therefore they
did not participate extensively in social activities. The activities that they most
participated in were those related to academic department clubs. There is a need for more
student engagement in the social and academic systems o f the university.
The students’ spiritual engagements were evaluated by assessing their
participation both in the spiritual activities promoted by the university, and also in the
spiritual activities that the students themselves are motivated to do. The results
demonstrated that the students who participated in spiritual activities promoted by the
institution found those activities to be very helpful to their faith. Also, the students
indicated that their undergraduate experience had an impact on their spiritual growth
because it helped them to commit their lives to Jesus Christ, to feel God’s presence in
their lives, and to have a real sense o f  God’s guidance.
The findings o f  the survey in relation to student spiritual engagement correspond
to the fact that the university is a Christian university. Church-related institutions “try to
offer a comprehensive environment that reflects a learning-living approach to education”
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(Moseley & Bucher, 1982, p. 48). A sense o f community and belonging is more likely to
occur in a church-related institution because
church-related colleges claim that they nurture a certain ethos that is religious in 
character- an atmosphere permeated by faith, familiar style, sense o f community, 
or values that are consistent with a religious perspective or intentionally 
inconsistent with those o f the pluralistic university. (Moseley & Bucher, 1982, p. 
48)
The study was done in a church-related institution, it doesn’t mean that a sense of 
community can only be reached at church-related institutions. This study defines 
community as the set o f  policies and practices that mark the distinctive mission o f  a 
collegiate institution and that accent the shared values and commitments held in common 
by institutional constituents (McDonald, 2001). Therefore, the constructs used to 
evaluate a sense o f community such as Mission and Curriculum, Membership Rights and 
Responsibilities, Respect for Diversity and Individuality, Standards and Regulations, 
Service to Both Students and Community, and Institutional Rituals and Celebrations are 
not exclusive to church-related institutions. These are common characteristics in any 
educational community. However, one might expect that in a church-related institution, 
the Christian approach to education should reinforce a strong sense o f  community 
building and therefore should be more evident.
The spiritual component o f church-related colleges or universities also provides 
opportunities to worship in a campus ministry or chapel program. The spiritual growth of 
students is seen as the core o f Christian educational institutions because education is seen 
as a way to redemption (White, 1952). As a result, “a distinguishing mark o f these 
institutions is the special attention given to an overarching educational philosophy that
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reflects institutional concerns, provides guidelines for institutional and program 
development, and expresses a commitment to educational quality” (Moseley & Bucher, 
1982, p. 49).
Perceptions o f  Community 
The second research question was, “What perceptions do students have about the 
university as a community?”
The findings demonstrated that students agreed that they perceived the university 
as a community; also they identified the strengths and weakness o f the university for 
creating and nurturing the sense o f  community. The identified strengths were the 
spirituality o f  the campus environment, the positive relationships with faculty, and the 
safety o f  the campus environment, in terms o f  physical location, control o f  excessive 
noises, and peaceful surroundings. The identified weaknesses were within the physical 
plant, in terms o f  needing better facilities and more modem technology and resources; the 
need to improve student services, and the lack o f  empathy o f  some members o f the staff.
The results o f  the study showed that students had identified the problems related 
to physical plant, and lack o f  technology and educational resources as issues that are 
affecting their sense o f belonging to the university. They also indicated the need for 
improved student services. These findings can be related to the research done by Astin 
(1996), who concluded that the most interesting environmental variables identified that 
affected students’ involvement and learning were the percentages o f  the institution’s total 
expenditures invested in student services. He adds that this is an indication o f  the priority 
that an institution gives to student services, because
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it most strongly affects the degree o f  student satisfaction with faculty and the 
degree to which the students feel that the faculty is student oriented. It also has 
direct positive effects on the students’ perceptions o f how oriented the institution 
is toward social change, and o f their level o f trust in the administration, as well as 
on satisfaction with individual support services, the overall quality o f instruction, 
general education requirements and the overall college experience. The direct 
positive effect on satisfaction with individual support services shows that 
investing in student services actually pays o f f . . . .  In short, here is one o f  those 
rare occasions when we are able to demonstrate empirically how institutions can 
strengthen their educational effectiveness by reallocating resources. (Astin, 1999, 
p. 129)
Although the students showed appreciation for strengths that the institution had in 
the area o f  community, they demonstrated that their satisfaction and sense o f belonging 
could be increased if  considerable improvements were made in terms o f  the physical 
plant, technology, educational resources, and student services.
The findings related to the sense o f  community in a university indicate that the 
institution has a strong ethos. Kuh (1993) defines ethos as “a belief system widely shared 
by faculty, students, administrators, and others. It is shaped by a core o f educational 
values manifested in the institution’s mission and philosophy” (p. 22). He adds that 
colleges marked by an ethos o f learning share three common themes: “a holistic 
institutional philosophy o f learning, an involving campus culture, and a climate 
encouraging free expression” (p. 25). The results o f this study make evident that the 
students feel a sense o f  community building that responds to the ethos o f the university.
Undergraduate Experience and Community Building 
The third research question evaluates the impact that the undergraduate 
experience in a Seventh-day Adventist university has on students’ sense o f community 
building.
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The findings o f  this study demonstrated that the students’ perceptions related to 
the sense o f community do not differ between the four classifications o f students. The 
1st-, 2nd-, 3rd-, and 4th-year students agree in relation to their sense o f community in all 
seven scales. One possible reason for this finding is that the university maintains the 
same programs and activities through the years and does not make continuous progress in 
reaching students more deeply. The students in the qualitative and quantitative questions 
showed clearly that they had positive perceptions o f  the university in terms o f  campus 
environment, relationships with faculty, relationships with other students and their 
relationships with staff (even though a percentage o f  the students wanted to see more 
empathy), and the spirituality perceived on campus; but there is a need to impact more 
deeply the students in terms o f community building. Even though this is not a 
longitudinal study where you can measure changes or improvement in the findings 
through time, I understand that the findings demonstrate that the university in general is 
performing well in terms o f  community building. The improvement in their performance, 
however, is not perceived by the students over time.
Relationships o f Sense o f Community and Levels o f  Engagement
The last research question o f this study evaluated to what extent the social, 
academic, and spiritual engagement o f the students are a function o f  a sense o f  the 
university as a community.
The results o f  this study demonstrate that students experience shows a positive 
sense o f community building. The direct result o f  this sense o f  community building is 
that there is a significant positive relationship between the students’ perceptions o f the
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sense o f community and the students’ spiritual and social engagements, respectively.
The importance o f the sense o f community in education relates to how connecting 
deeply to another person or to a meaningful group, help students to discover the balm o f 
belonging that soothes the alienation that fractures the identity o f  our youth, and prevents 
them from contributing to our communities (Kessler, 1998/1999). The implications of 
building community in the classroom were shown to have relationship with students’ 
social engagement as demonstrated also in earlier research studies.
The relationship between community building and the student spiritual 
engagement is an issue that is not fully studied at present. This study supports the 
relationship between the sense o f  community and spirituality and provides a framework 
to Christian educational institutions for studying this issue deeply in future.
This study demonstrated that Christian educational institution who sustained 
holistic education where the student development is seeing as a function o f  the spiritual, 
mental and social development provides an ethos that makes easier the development of 
students’ spiritual engagement. Knight (1998) talking about Christian education 
concluded that Christian educational institutions provide a protected atmosphere for the 
nurturing o f  Christian youth where all values, skills and knowledge can be taught in from 
a perspective o f  Christian philosophy. Accordingly, the function o f  Christian school is 
not to be an evangelistic agency to convert unbelievers but an agency that helps young 
people from Christian homes meet Jesus Christ and surrender to Him (Knight, 1998). 
Kessler (1998/1999) concludes that if  we are educating for wholeness, citizenship, and 
leadership in a spiritual democracy, spiritual development belongs in schools.
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The results also demonstrated that there was no relation between the students’ 
perceptions o f the sense o f community in the university and the students’ academic 
engagements. One possible reason for this lack o f correlation might be due to the fact that 
the study focused on the general academic activities that a student does but not on the 
interactions and activities that are done inside the classrooms.
The importance o f building communities is essentially related to learning, and is 
in the classroom where it must begin, precisely, because it is there where students are 
regularly assembled (Commission on the Future o f Community Colleges, 1993).
Students participation in collaborative learning within classroom communities “enables 
the students to develop a supportive community o f peers, which helps bond students to 
the broader social life o f  the college, while also engaging them more fully in the 
academic experience” (Tinto, Russo, & Kadel, 1994, p. 27). As a result, student 
involvement is enhanced “by an increasing amount o f  social, emotional, and academic 
peer support that emerged from classroom activities” (p. 27). Therefore classrooms 
turned to be powerful engagement learning communities.
This study did not evaluate the dynamics that makes a classroom a learning 
community. The learning community is defined as “a group o f people engaged in 
intellectual interaction for the purpose o f  learning” (Cross, 1998, p. 4). Therefore, 
working with others often increases involvement in learning (Chickering & Gamson, 
1987). Students in learning communities provide social, emotional, and intellectual 
support for each other’s learning (Cove & Love, 1996). Learning communities help 
students to draw together the social and academic worlds, which often complete each
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other.
This study also did not assess the dynamics o f the learning environment in the 
academic department or program that the student is enrolled. One might expect that a 
strong sense o f  community has in the classroom can be extended to the environment in a 
department or program. Astin (1991) explains this issue by establishing that “the 
environment encompasses everything that happens to a student during the course o f  an 
educational program that might conceivably influence the outcomes” (p. 81). He 
continues by adding that the environment includes not only the programs, personnel, 
curricula, teaching practices, and facilities that are considered as part o f  any educational 
program but also the social and institutional climate in which the program operates 
(Astin, 1991).
Another important issue that could explain the lack o f relationship between 
community building and students’ academic engagement could stem from the scarcity o f 
educational resources, technology, or even sufficient classrooms in the university. The 
scarce resources o f  facilities, and technology can affect not only the learning and 
involvement o f  the students, but also the teaching methods and strategies, ultimately 
affecting student academic engagement.
Conclusion and Application
McDonald (2001) established that, “because o f the minimal amount o f research 
assessing the importance o f community to students, the role o f the student in the debate is 
at best not widely known” (p. 19). Therefore, this study had the purpose o f investigating
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the impact o f  a sense o f community in undergraduate students on their academic, social,
and spiritual engagement. The results o f this study confirm that
the goals o f  enhanced student involvement and achievement are possible only 
when institutions move to alter the settings in which students are asked to learn. 
Rather than focus on student behaviors and student obligations alone, we should 
more carefully consider the character o f our own obligation to construct the sorts 
o f educational settings in which students -  all students, not just some -  will want 
to become involved. (Tinto & Russo, 1994, p. 24)
The systematic assessment o f  the activities in which students engage is crucial in 
order to identify where and how faculty and students might change their behavior to 
increase student engagement (Kuh & Vesper, 1997). Also, the university needs to make 
effective efforts to increase student engagement because “the amount o f  student learning 
and personal development associated with any educational program is directly 
proportional to the quality and quantity o f student involvement in that program” (Astin, 
1984, p. 252).
This exploratory research suggests from its findings and theoretical insights a 
conceptual model that shows the relationship between sense o f community building and 
the levels o f  student engagement. The model is based in concepts from Astin’ student 
involvement theory and Boyer’s six principles as used by McDonald (2001), and explain 
the relationships in a more meaningful way.
As Figure 1 suggests, the model offers a framework to explain how the students’ 
perceptions o f  the sense o f  community in the seven institutional constituents studied— 
Mission and Curriculum, Membership Rights and Responsibilities, Respect for Diversity 
and Individuality, Standards and Regulations, Service to Students and Community, 
Rituals and Celebrations, and Physical Location—affect the students’ levels of
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engagement. The model shows a time-sensitive longitudinal process. The premise o f  the
model is that students’ perceptions o f  sense o f  community impact, through the time spend
in the university, students’ levels o f  engagement. High levels o f  the university positive
sense o f community produce high levels o f  engagement in the students.
The issue o f  student engagement is not an easy task. As stated by Stage (1989),
given limitations on students’ scarce resource time and the fact that different 
students have different needs, there is no simple solution to these problems. One 
must know more about the students and how such involvement may help or 
hinder other aspects o f  their college life. (p. 529)
This study clearly evidences the impact that a sense o f  community has on student 
engagement, especially in the spiritual and social dimensions.
The findings also emphasize the need for developing seamless learning 
environments. Kuh (1996) describes a seamless learning environment as one where both 
in class and out o f  class, academic and non-academic, curricular and co-curricular, and 
on-campus or off-campus experiences are bound together so as to appear whole or 
continuous. Also, he describes seamless environments where students are encouraged to 
take advantage o f  learning resources that exist both inside and outside the classroom; 
faculty and staff use effective instructional practices; and students are asked to use their 
life experiences to make the material introduced in classes meaningful, applying what 
they learn in class to their lives outside the classroom.
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Figure 1. Model o f  relationships between sense o f  community and levels o f  student 
engagement.
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Recom m endations
Recommendations for Practice 
As a result o f this study, several recommendations arise which would enhance a 
sense o f  community within the university. There is a need to develop ways to improve 
the identified weakness o f the university, such as: improving the physical plant and 
improving student services. Also, it is recommended that an orientation program for 
faculty and staff be provided in order to explain the concept o f community building and 
its implications in engagement and learning. There is also a need to improve the 
participation o f students in social and co-curricular activities. The student affairs 
personnel, faculty, and staff as a whole have the challenge o f  increasing the participation 
o f students without overloading their schedules through the use o f  a variety o f  activities 
that can reduce their time devoted to academic activities.
Another recommendation to the university is to conduct a study that assess more 
in depth the academic engagement o f  students in relation to community building. This 
study will give information about the students’ academic engagement and compare it 
with the findings o f  this research.
Recommendations for Further Research 
Through the experience o f doing this research, other research questions and future 
Interests for continuing researching have arisen, such as the following.
1. This study did not investigate student engagement in classroom activities; 
therefore, additional research is needed to investigate the interactions o f  students in the 
classroom with peers and teachers; and student participation in classroom activities. The
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impact o f the sense of community building on student academic engagement could be
better assessed if  the classroom interactions were included in the investigation. The
impact o f  a sense o f  community in relation to student academic involvement can be better
assessed in classroom interactions, because as stated by Tinto and Russo (1994):
Participation in a shared learning experience enabled new college students to 
bridge the academic-social divide that typically confronts students.. . .  It allowed 
them to meet two needs, social and academic, without having to sacrifice one in 
order to meet the other. But more than simply allowing the social and academic 
worlds to exist side-by-side, the learning communities provided a vehicle for each 
to enhance the other, (p. 22)
The instrument used in this survey could be adapted to be used for evaluating the 
impact o f  a sense o f community building on classroom learning communities.
2. As Figure 1 suggest, a longitudinal panel study could be conduct with 
freshman students to be studied through their 4 years at the university. This would reflect 
changes in their social, academic, and spiritual engagement as well as their perceptions o f 
how the sense o f  community changes through time.
3. A researcher could conduct a study to see how the different levels o f 
engagements interact between one another.
4. A researcher could conduct a study to investigate the impact o f  a sense o f 
community in residential students vs. commuting students.
5. The impact o f  the three levels o f engagement in the student learning outcomes 
such as GPAs, etc., could be evaluated.
6. The impact o f  academic, social, and spiritual engagement in the students’ 
attrition and retention rates could be evaluated.
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7. The impact o f  a sense o f  community building on students’ attrition and 
retention rates could be evaluated.
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UNIVERSIDAD APVENTISTA P E  LAS ANTUJLAS
B ox 118, M ayagiiez, P u erto  R ico  00681  • Tel. (787) 834-9595  •  F ax 834 -9597
March 20, 2002
Prof. Zilma E. Santiago 
Antillean Adventist University 
Mayaguez P.R.
Dear Prof. Santiago:
Your petition o f administer you survey instrument to our students has been approved. The 
Department Directors will be informed o f your research and the day o f the administration of the 
instrument.
W e are very interested has University to improve the quality of the education and the 
undergraduate experience and we know that more research is needed to address this issues. Also we 
will like to have a copy of the research findings and recommendations in order to use this 
information in the Outcome Assessment of the Institution..
Please fill free to contact me in case of anything we can do or any other concern.
Sincerely,
Prof.Otoniel Cabrera 
Vice-president Academic Affairs
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APPENDIX 2 
ENGLISH VERSION OF THE QUESTIONNAIRE
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STUDENT ENGAGEMENT AND COMMUNITY BUILDING PERCEPTIONS SURVEY
This instrument is designed to assess your undergraduate experience in Antillean Adventist University. The 
survey has four parts. Do not write your name or identification number in the survey. Participation in the 
survey indicates your consent to participate. It will require thirty minutes to complete the instrument.
I . Demographic information:
1.
2 .
3.
4.
Gender Omale Ofemale
8.
9.
Type of student
o  on-campus o  off-campus o  evening
What is your year of birth: 19____
Religion 
o  Adventist 
o  Catholic 
o  Methodist 
o  Other____
Marital status 
o  married 
o  separated 
o  divorced
o  Presbyterian 
o  Protestant 
o  Witness of Jehovah
o  widowed
o  single, never married
Is this your first semester in AAU? 
o  yes Ono
When did you enroll in AAU?
 Month  Year
What is your classification in college? 
o  first year student o  four year student 
o  second year student o  graduate student 
o  third year student O unclassified
Housing arrangements 
On campus
o  living on-campus in a dorm 
o  living on -campus in university 
apartments 
Off campus
oiiving off-campus alone in room, 
apartment or house 
oiiving off-campus with a roommate(s) 
in apartment or house 
o  living off-campus with spouse 
•o living off-campus with spouse and/or 
children
o  living with parents or other relatives 
o  other (please specify)____________
9. In which academic department are you 
enrolled?
O Business Administration 
o  Humanities and Music 
o  Science and computers 
O Nursing and Respiratory Therapy 
o  Religion 
o  Education
10. Have you previously studied in other 
university?
o  yes Ono
11. What is the highest academic degree you 
expect to obtain in AAU?
o  Associate degree (AS) 
o  Bachelor degree (B.S., BA) 
o  Master degree (MS, MA) 
o  do not expect to obtain a degree
12. What is the highest academic degree you 
expect to obtain in your life?
o  Associate degree (AS) 
o  Bachelor degree (B.S., BA) 
o  Master degree (MS, MA) 
o  Doctoral degree (PhD, EdD) 
o  Professional degree (MD, DDS, JD) 
o  do not expect to continuing studying
13. What Grade Point Average obtained last 
semester?
O 3.5 to 4.0 
o  3.0 - 3.49 
0  2 .5 -2 .9 9  
O 2.0 - 2.49 
O 1 .5 -1 .99  
o  below 1.0
15. How may credits are you currently taking?
o  6 or fewer 
o  7-11
O 12-14
O 15 - 16
o  17 or 
more
114
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
II Information related to your EXPERIENCE AS A AAU STUDENT DURING THIS ACADEMIC 
YEAR?______________________________ ________________________________________
For each of the following items, choose the answer that reflects your experience as you relate with my 
department faculty, students and non faculty employees?
Statement
Strongly
Disagree
5
Disagree
4
Neutral
3
Agree
2
Strongly
Agree
1
16. My non-classroom interactions with faculty 
have had a positive influence on my personal 
growth, values and attitudes.
17. My non-classroom interactions with faculty 
have a positive influence on my intellectual 
growth and interest in ideas.
18. My non-classroom interactions with faculty 
have a positive influence in my career goals and 
aspirations
19. Since coming to AAU. I have developed a 
close personal relationship with at least one 
faculty member.
20. I am satisfied with the opportunities to meet 
and interact informally with faculty 
members.
21. Since coming to AAU, I have developed 
close relationships with other students.
22. The student friendships I had developed at 
AAU are personally satisfying.
23. My interpersonal relationships with other 
students have had a positive influence on my 
personal growth, attitudes and values.
24. My interpersonal relationships with other 
students have had a positive influence on my 
intellectual growth and interest in ideas.
25. It has been difficult for me to meet and make 
friends with other students.
26. Few o f the students I know would be willing to 
listen to me and help me if  I had a personal 
problem.
27. Most students at this university have values and 
attitudes different from my own.
28. The non faculty employees treat me .fair.
29. The non faculty employees maintain in their 
offices an environment of love, care, and justice 
in every activity or service they offer to me.
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Statement
Strongly
Disagree
5
Disagree
4
Neutral
3
Agree
2
Strongly
Agree
1
30. The non faculty employees promote in me the 
desire of being responsible member of society 
and family.
31. The non faculty employees explain to me the 
procedures and process of the offices as clear as 
possible.
32. The non faculty employees help me to have a 
joyful and satisfactory experience in the 
university.
33. The non faculty employees promote in me the 
genuine interest of service.
34. The non faculty employees maintain 
congruence between their talking and their 
acting.
In your experience at AAU during the current school year, about how often have you
done each of the following?
Statement
Very
often
4
Often
3
Somctim
cs2
Never
1
35. Asked questions in class or contributed to class discussions.
36. Made a class presentation
37. Prepared two or more drafts of a paper or assignment before 
turning in.
38. Worked on a paper or project that required integrating ideas 
or information form various sources.
39. I had integrated diverse perspectives such as: race, religion, 
gender, political believes, in the classroom discussions or 
when doing my homework.
40. Came to class without completing readings or assignments
41. Worked with other students on projects during class.
42. Worked with classmates outside the class to prepare class 
assignments ( paid or voluntary)
43. I had integrated different concepts and ideas from other 
courses while doing homework or in classroom discussions.
44. Tutored or taught over students ( paid or voluntary)
116
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Statement
Very
often
4
Often
3
Sometim
cs2
Never
1
45. Participated in a community-based project as part of a 
regular course.
46. Used an electronic medium( list-serv, chat group, Internet, 
etc.) to discuss or complete an assignment.
47. Used e-mail to communicate with an instructor.
48. Discussed grades or assignments with an instructor.
49. Talked about career plans with a faculty member or advisor.
50. Discussed ideas from your reading or class with faculty members 
outside the class.
51. Received prompt feedback from faculty on your academic 
performance ( written or oral)
52. Had worked more than expected to satisfied the standards 
and requirements of an instructor
53. Worked with faculty members on activities other than 
course work ( committees, orientation, student life activities, 
etc)
54. Discussed ideas from your readings or classes with others 
outside of the class (students, family members, coworkers, 
etc.)
55. Had serious conversations with students of a different race 
or ethnicity than your own.
56. Had serious conversations with students who differ from 
you in terms of their religious beliefs, political opinions, or 
personal values.
During the current academic year, to what extent do you do the following mental 
activities?
Activities Verymuch
Quite a 
bit Some
Very
little
57. Memorizing facts, ideas or methods from your courses and 
readings so you can repeat them in pretty much the same 
form.
58. Analyzing the basic elements o f an idea, experience, or 
theory such as examining a particular case or situation in 
depth and considering its components.
59. Synthesizing and organizing ideas, information, or 
experiences into new, more complex interpretations and 
relationships.
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Activities
Very
much
Quite a 
bit Some
Very
little
60. Making judgements about the value of information, 
arguments, or methods such as examining how others 
gathered and interpreted data and assessing the soundness o f  
their conclusions.
61. Applying theories of concepts to practical problems or in 
new situations
During the current school year, about how much reading and writing have you done?
Assigned course work
Number o f :
None Between
1-4
Between
5-10
Between
11-20
More
than
20
62. Assigned textbooks, books, or book-length 
packs of course readings
63. Books read on your own ( not assigned) for 
personal enjoyment or academic enrichment.
64. Written papers or reports of 20 pages or more
65. Written papers or reports of fewer than 20 
pages
66. Mark the box that best represents the extent that describe how much you 
generally study for an examination?
Very much □  7 D6 D5 0 4  Q3 D2 □ !  <S= Very little
Which o f the following have you done or do you plan to do before you graduate from 
your institution?________________________________________________________________
Activity Yes No Undecided
67. Practicum, internship, field experience, or clinical assignment
68. Community service or volunteer work
69. Work on research project, with a faculty member outside of the 
course or program requirements
70. Foreign language course work
71. Study abroad
72. Independent study or self-designed major
73. Culminating senior experience ( comprehensive exam, 
capstone course, thesis, project, etc)
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74. About how many hours do you spend in a typical 7-day week doing each of the 
following?
Activities
Number of hours per week
0 1-5 6-10 11-15 16-20 21-25 26-30
more 
of 30
a. Preparing for class
b. Rreading
c. Writting
d. Rehearsing
e. Make research in library 
/Internet
f. Other activities related to 
your academic program
75. In your experience at your institution how often have you participate in the following 
activities:
Statement Very often 4
Often
3
Sometimes
2
Never
1
a. Intramural sports
b. “Olimpiadas” Games
c. Department Club activities
d. Dates with other AAU students
e. Camping: Ej. Culebra, etc.
f. Banquets/Dinners organized by the academic 
departments or dorms
g. Swimming in the university pool
h. Playing in the basketball, tennis or softball courts
i. Cultural events in AAU
Mark the box that best represents the quality o f  your relationships with people at your 
institution.
76. Relationships with: Other students
Friendly, =£> □  7 □6 □ 5 □ 4 □3 □2 □1 <5= Unfriendly
Supportive, •=€> □  7 □6 □ 5 □4 □3 □2 □1 Unsupportive
Sense of belonging ■=£> □  7 □6 □ 5 □ 4 □ 3 □ 2 □1 <5= Sense o f
Alienation
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77. R elationships with: Faculty m embers
Available, =S> □  7 □6 □5 □ 4
Helpful, =T> □  7 □6 □5 □ 4
Sympathetic =S> □  7 □6 □5 □ 4
78. Relationships w ith: A dm inistrative personnel
Helpful, =€> □  7 □6 □ 5 □ 4
Considerate, =£> □  7 □6 □5 □ 4
Flexible =f> □  7 □6 □5 □ 4
□3 □2 □1 <3= Unavailable
□3 □2 □1 «= Unhelpful
□3 □2 □1 C= Unsympathetic
offices
□ 3 □2 □1 <1= Unhelpful
□ 3 □2 □1 0= Inconsiderable
□ 3 □2 □1 <1= Rigid
m  Please read the description for each section. For each statement, choose a 
response for your institution and circle the corresponding number. Following 
are the responses options:
Not Observed Strongly Disagree Disagree Agree Strongly Agree
0 1 2  3 4
INSTITUTIONAL MISSION AND CURRICULUM:
Consider the purpose and mission of your institution and how it impacts 
students on a daily basis.
My college:
0 1 2 3 4
79 . Commits to academic excellence in education.
80. Engages students through creative thinking/intellectual activities with 
faculty.
81. Creates a supportive environment for student learning.
82. Provides opportunities bringing entire campus community together.
83. Connects student learning experiences inside and outside of class 
through programs/activities.
84. Has a well-planned core curriculum.
85. Has a vel-defined and published set o f core values.
INSTITUTIONAL MEMBERSHIP AND RESPONSIBILITIES 
Consider the rights and responsibilities your institution affords students. 
My college:
0 1 2 3 4
86. Encourages freedom of speech and written expression as institutional 
values.
87. Encourages students to speak and listen to one another carefully.
88. Creates and environment where students, faculty and staff trust one 
another.
89. Allows offensive language/behavior that inhibits student learning.
90. Creates a climate o f civility and protects dignity o f students, faculty and 
staff.
120
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
INSTITUTIONAL RESPECT FOR DIVERSITY AND 
INDIVIDUALITY:
Consider how your institution address the needs and goals of all
students.
My college:
0 1 2 3 4
91. Rejects prejudicial practices and judgements and maintains a fair and 
equitable environment
92 Encourages social and educational programming for all students.
93. Defines student responsibility for creating a civil environment
94. Supports organization that are exclusive in membership.
95. Aggressively pursues institutional diversity as a model for society.
INSTITUTIONAL STANDARDS AND REGULATIONS 
Consider expectations that your institution places upon students. 
My college:
0 1 2 3 4
96. Expects high standards of student conduct inside/outside the classroom.
97. Effectively address criminal acts committed by students.
98. Encourages students to adopt effective decision making skills and 
responsibility for the decisions.
99. Involves students in creation/evaluation o f policies and procedures, and 
codes o f student conduct.
100. Provides appropriate investigation procedures and review boards for 
alleged student violations.
101. Encourages students to acknowledge their obligations to campus 
community.
102. Encourages faculty/staff to model institutional values in their 
professional and personal lives.
INSTITUTIONAL SERVICE TO BOTH STUDENTS AND 
COMMUNITY
Consider your institution’s efforts to provide for the well being of 
students and surrounding community.
My college:
0 1 2 3 4
103. Encourage faculty and students to build supportive relationships.
104 Address student needs through appropriate academic services, facility 
and personnel access.
105. Encourages students to maintain a proper balance of loyalty between 
groups and university mission.
106. Encourages students to connect academic pursuits to every day life.
107. Encourages students and faculty to provide service to community.
108. Encourages faculty to exhibit a personal concern for students.
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INSTITUTIONAL RITUALS AND CELEBRATIONS 
Consider your institution's efforts to maintain traditional ceremonies, as 
well as create new activities to reinforce the shared 
purpose among members.
My college:
0 1 2 3 4
109. Shares its history and purpose with students
110. Provides activities to celebrate its heritage.
111. Celebrates academic accomplishments o f institution, as well as hose of 
faculty, staff and students.
112. Conducts ceremonies/activities that connect students to alumni, 
benefactors and retirees.
113. Respects all students’s heritage and demonstrates commitment to 
diversity through celebrations.
INSTITUTIONAL PHYSICAL LOCATION AND INTERACTION 
Consider your institution’s physical location and campus layout 
My college:
0 3 2 3 4
114. Has been located in an appropriate location.
115. Provides buildings and grounds that facilitate informal gatherings 
between faculty staff and students.
116. Effectively addresses accessibility requirements o f all campus members 
and guests.
117. Minimizes physical barriers such as major streets, railways or 
waterways that detract from the physical attributes of campus 
community.
118. Designs facilities to engage students with campus alumni, guests and 
other constituents.
119. Maintain appropriate technological advances such as computer 
networks, multimedia classrooms and use o f remote campuses.
120. Which o f the following student organizations do you belong to? ( Check all that 
apply):
OSCOR
o  Academic Department Club 
o  Student Counsel 
O International Club 
O Campus Ministries 
OLife
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To what extent are these programs faith affirming and meaningful to you?
Statement 5 3 2 1 0
121. Church services
122. Sabbath school
123. Dorm worship services
124. Chapels ( spiritual)
125. Friday night youth meeting
126. Prayer bands
127. Weeks o f prayers
128. Outreach programs ( SCOR)
129. Program “Amor”
130. Program “ Amanecer con Cristo”
131. Spiritual retreats
132. W-dnesday night services
Thinking in your experience in this year, how true are each of these statements for you? 
5 - Always true 4 - Often true 3 - Sometimes true 2 - Rarely true 1- Never true
I feci that the AAU experience related to spiritual matters had help me to.... 5 4 3 2 1
133. help others with their religious questions and struggles.
134. seek out opportunities to grow spiritually.
135. feel a deep sense o f responsibility for reducing the pain and suffering of 
others.
136. feel God’s presence in my life and in the relationships with others.
137. filled my life with meaning and purpose.
138. commit my life to Jesus Christ.
139. talk to others about Jesus Christ.
140. have a real sense o f God’s guidance in my life.
141. pray or meditate more.
142. read the Bible on my own.
143. read religious magazines, news papers or books.
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Please indicate how often you did each o f the following activities during this semester:
Never About once in the semester About once a month About once a week Almost every day 
1 2 3 4 5
Activities 1 2 3 4 5
144. Went to eat something with another student between classes
145. Met another student to socialize off campus
146. Participated in on campus recreational activities
147. Participated in club, society or volunteer organization in the university
148. Socialized with friends who are enrolled in AAU
149. If you could start over again, would you enroll AAU?
Definetely yes 
oprobably yes 
oprobably no 
ODefinetly no
IV W e will like to know the student’s perceptions about his/her university’s 
STRENGTHS AND W EAKNESSES FOR CREATING AND NURTURING  
CAM PUS COMMUNITY.
Please answer in the following table. Do not use the answer sheet___________
Strengths Weaknesses
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APPENDIX 3 
SPANISH VERSION OF THE QUESTIONNAIRE
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ESTUDIO SOBRE LAS PERCEPCIONES DE LOS ESTUDIANTES SOBRE SU VIDA 
UNIVERSITARIA
Este cuestionario esta disefiado para conocer tu experiencia com o estudiante de la Universidad Adventista de las Antillas. El 
mismo tiene cuatro partes. Favor de no escribir tu nombre o numero de identification. Tu participation al llenar el 
cuestionario indica tu consentimiento de participar en el estudio. El cuestionario requiere unos treinta minutos para completar. 
Haz una marca de cotejo V en la contestation que entiendas e s  la mas apropiada._________________________________________
I . Informaci6n Demografica:
1. Sexo: om asculino ofemenino
2. Tipo de estudiante:
o  intemo oexterao Onocturno
3. ('.Cual es  tu afio de nacimiento?: 19 _
4. Religion:
o  Adventista 
o  Catolico 
o  Metodista 
oO tro
5. Estado civil
o  casado/da 
o  separado/da 
o  divorciado/da
o  Presbiteriano 
o  Protestante 
o  Testigo de Jehova
o  viudo/da 
o  soltero/a 
(nunca se ha casado)
6. ^Es este tu primer semestre en la U A A ?
o  si Ono
7. ^Ciiando te matriculaste en la U A A  
(por primera vez)? M e s______ afio_____
8. ^Cual es  tu estatus en la universidad?
o  estudiante de primer afio 
o  estudiante de segundo afio 
o  estudiante de tercer afio 
o  estudiante de cuarto afio 
o  estudiante graduado 
o  no clasiiicado
9. £Cuales son tus ■arreglos de vivienda?
Dentro de la Universidad 
o  en dormitorio
o  en hogar de casados de la universidad 
Fuera de la Universidad
o  extem o, solo, en hospedaje o  6hial -  14 
o  extem o, con compaflero de cuarto en  
hospedaje o casa 
o  extem o, casado 
o  extem o, casado con nifios 
o  extem o, viviendo con padres o familia 
o  otro, (favor de especificar)___________
10. iC ual es tu departamento academico?
o  Administration de Empresas 
o  Humanidades y Musica 
o  Ciencias y  Computadoras 
o  Enfermeria y Terapia Respiratoria 
o  Teologia 
o  Education
11. ("Hasestudiadopvuniersidad?
o  si ono
12. ^Cual es el grado academico mas alto que esperas 
obtener en U AA ?
o  Asociado (A S) 
o  Bachillerato (B S, BA ) 
o  Maestria (M S, M A) 
o  N o espero obtener un grado academico.
13. i,Cual es el grado academico mas alto que esperas 
obtener en tu vida?
o  Asociado (A S) 
o  Bachillerato (B S, BA ) 
o  Maestria (M S, M A) 
o  Doctorado (PhD, EdD) 
o  Grado profesional (M D , D D S, JD) 
o  no espero continuar con m is estudios
14. ^Cual lue tu promedio academico el semestre 
pasado?
o  3.5 to 4 .0  o  2 .0  - 2.49
o  3.0 -3 .4 9  o l . 5 - l . 9 9
o  2.5 - 2 .99  o  menos de 1.0
15. iCuantos creditos tienes actualmente 
matriculados?
o  6 o m enos o  15 - 1 6
0  7 - 1 1  o  17 o mas
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II Information relacionada con tu experiencia como estudiante durante este aiio 
academico en la UAA
Para cada una de las siguientes declaraciones, escoge una de las respuestas que mejor refleja tu experiencia en tu 
relacion con la facultad, estudiantes y  administration en la UA A .______________________________________________
Declaration:
Altamente
En
Desacuerdo
5
Desacuerdo
4
Neutral
3
De
acuerdo
2
Altamente
de
Acuerdo
1
16. M is interacciones fuera de clases con la 
facultad han tenido una influencia positiva en mi 
desarrollo personal, valores y actitudes.
17. M is interacciones fuera de clases con la 
facultad han tenido una influencia positiva en mi 
desarrollo intelectual y  en mi interns en id ea s .
18 M is interacciones fuera de clases con la 
facultad han tenido una influencia positiva en mis 
metas profesionales y  aspiraciones.
19. D esde que entre a la U A A , he desarrollado 
una relacion de acercamiento personal con por lo  
m enos un miembro de la facultad.
20. Estoy satisfecho con las oportunidades de 
conocer e  interactuar informalmente con los 
miembros de la facultad.
21. D esde que entre a la U A A , he desarrollado 
relaciones cercanas con otros estudiantes.
22. Las amistades con estudiantes ,que he 
desarrollado en la U A A , son satisfactorias.
23. M is relaciones interpersonales con otros 
estudiantes han tenido una influencia positiva en mi 
desarrollo personal, valores y  actitudes.
24. M is relaciones interpersonales con otros 
estudiantes han tenido una influencia positiva en mi 
desarrollo intelectual y  mi interes en las ideas.
25. Ha sido dificil para mi conocer y  hacer 
amistades con otros estudiantes.
26. P ocos de los estudiantes que conozco estarian 
dispuestos a escuchar y  ayudarme, si tengo algun 
problems.
27. La mayoria de los estudiantes en esta 
universidad tienen valores y  actitudes diferentes a 
las mi as.
28. El personal no docente ( empleados ) me tratan 
justamente.
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Declaracion:
Altamente
En
Desacuerdo
5
Desacuerdo
4
Neutral
3
De
acuerdo
2
Altamente
de
Acuerdo
1
29. El personal no docente (em pleados) mantienen 
en sus oficinas un ambiente de amor, cariflo y 
justicia en toda actividad y servicio que me ofrecen.
30. El personal no docente (empleados) 
promueven en mi el deseo de ser un miembro 
responsable de la sociedad y familia.
31. El personal no docente (empleados) me 
explican los procedimientos y los procesos de la 
oficinas lo  mas claro posible.
32. El personal no docente (em pleados) me ayudan 
a tener una experiencia alegre y satisfactoria dentro 
de la universidad.
33. El personal no docente (em pleados) 
promueven en mi un interes genuino en el servicio.
34. El personal no docente (em pleados) mantienen 
congruencia entre sus hechos y  sus palabras.
En tu experiencia en UAA durante este ano academico, con que frecuencia has hecho lo siguiente? 
________________4 -  Muy a menudo______ 3- A menudo 2 -A lgunas veces_______ 1-Nunca
Declaracion:
Muy a 
menudo 
4
A
menudo
3
Algunas
Veces
2
Nunca
1
35. H e hecho preguntas en clase o  contribuido a las discusiones en 
clase.
36. H e hecho una presentation en clase.
37. H e preparado dos o  mas borradores para una asignacion antes 
de entregarla.
38. H e trabajado en un proyecto o asignacion que ha requerido 
integration de ideas o  information de varias fuentes.
39. H e integrado perspectivas diversas tales como: raza, religion, 
genero, creeneias politicas, en discusiones de las clases o  al escribir 
m is tareas.
40. H e ido a clase sin leer o  completar una asignacion.
41. H e trabajado con otros estudiantes en proyectos durante la 
clase.
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Declaracion:
Muy a 
menudo
4
A
menudo
3
Algunas
Veces
2
Nunca
1
42. H e trabajado con compafieros de clase fuera de periodo de 
clases para preparar una asignacion (voluntariamente o  por paga)
43. He integrado conceptos e ideas de diferentes cursos cuando 
hago asignasiones o en las discussiones de las clases.
44. He dado tutorias o  enseflado a otros estudiantes 
(voluntariamente o  por paga)
45. H e participado en un proyecto de la comunidad com o parte de 
una clase.
46. H e usado un medio electrdnico (Internet, chat, servicios de 
busqueda etc.) para discutir o  completar una asignacion.
47. H e usado e-mail para comunicarme con un profesor.
48. H e discutido notas o asignaciones con un profesor.
49. H e hablado de mi carrera profesional con un consejero o 
miembro de la facultad.
50. H e discutido ideas de lecturas o de clases con miembros de la 
facultad fuera de las horas de clases.
51. H e recibido de la facultad information sobre mi rendimiento 
academico en forma rapida ( oral o  escrito).
52. H e trabajado m as de lo que pensaba para satisfacer los 
estandares o expectativas del instructor.
53. H e trabajado con la facultad en actividades fiiera del sal6n de 
c la se s . (comunidad, orientation, actividades de vida estudiantil).
54. H e discutido ideas de lecturas o  clases con otros fuera de las 
clases (estudiantes, familia, compafiero de trabajo)
55. H e tenido conversaciones serias con estudiantes de otra 
nacionalidad o raza de la mia.
56. H e tenido conversaciones serias con estudiantes que difieren 
de m is creencias religiosas, politicas o  valores personales.
Durante este ano academico, /. con que frecuencia haces las siguientes actividadcs?
Actividades
Muchas
veces
4
Algunas
veces
3
Pocas
veces
2
Muy
pocas
veces
1
57. Memorizando hechos, ideas o metodos de los cursos y lecturas 
para repetirlas en la misma forma.
58. Anaiizar elem entos basicos de una idea, experiencia o teoria 
para examinar un caso en especifico a profundidad tomando en 
cuenta sus componentes.
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Actividades
Muchas
veces
4
Algunas
veces
3
Pocas
veces
2
Muy
pocas
veces
1
59. Sintctizar y organizar ideas, informacion o  experiencias en  
nuevos y  mas complejas interpretaciones o  relaciones
60. Haccr juicios sobre el valor de la informacion, argumentos o 
metodos; tales como, examinar com o otros han recogido e  
interpretado informacion y  evaluar sus conclusiones.
6 1 . Aplicar teorias de conceptos a problemas practicos a 
situaciones nuevas.
Durante el afio academico, /.cuanta lectura y escritura has hecho?
Numero de: Ninguna Entre
1-4
Entre
5-10
Entre
11-20
Mas de 
20
62. Libros asignados, libros o lecturas largas asignadas 
en clase.
63. Libros leidos (no asignados) para tu diversion o 
enriquecimiento academico.
64. Monografias o trabajos de 20 paginas o  mas.
65. Monografias o  trabajos de menos de 20  paginas.
66 Haz una marca de cotejo a la cajita que major representa la cantidad de tiempo que dedicas 
generalmente para estudiar para un examen.
Mucho =£> 0  7 06  05  04  03  0 2  Ol O Poco
(',Cual de las siguientes actividades has hecho o planeas hacer antes de graduarte de a UAA?
Actividad Si No No
Decidido
67. Practica, experiencia en campo, asignacion clinica
68. Servicio a la comunidad o  servicio voluntario.
69. Trabajo de investigation, con algun miembro de facultad fuera de los requisitos de un 
curso o  programs.
70. Tomar un curso de otro idioma (no incluye ingles)
71. Estudios en el extranjero.
72. Estudios independiente.o autodiseftado.
73. Experiencia culminante de cuarto afio (Examen comprensivo, examen de revalida o  
certification, tesis, proyecto, etc.)
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74. ^.Cuantas horas dedicas semanalmente en las siguientes actividades?
Actividades Numcro de horas semanales
0 1-5 6-10 11-15 16-20 21-25 26-30 Mas de 30
a. Estudiar para una clase
b. Leer para una clase
c. Escribir para una clase
d. Ensayar
e. Hacer investigaciones en la Biblioteca /  
Internet
f. Otras actividades relacionadas con tu 
programa academico
75 En tu experiencia en la UAA, con que frecuencia has participado en las siguientes 
actividades:
Muy a menudo A menudo Algunas veces Nunca
4 3 2 1___________
Actividades
Muy a 
menudo 
4
A
menudo
3
Algunas
veces
2
Nunca
1
a. Deportes Intramurales
b. Olimpiadas
c. Actividades del club de departamento
d. Citas con otros estudiantes de la U A A
e. Campamentos (Ej. Culebra,etc)
f. Banquetes o  cenas organizadas por los departamentos o  
dormitorios
g. Nadar en la piscina de la universidad
h. Juegos en las canchas de baloncesto, tenis o  softball
I Asistir a eventos culturales en la U A A
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Haz una marca de cotejo en la cajita que mejor representa la calidad de las relaciones que tienes con 
las siguientes personas en la UAA.
76. Relaciones con otros estudiantes
Amigable □ 7 06  OS 04 03 02 Ol 0= N o amigable
Apoyadora □ 7 0 6  OS 0 4 03 02 Ol N o apoyadora
Sentido d e =f> □ 7 06  05 04 03 02 01 <3= Sentimiento de
soledad
Pertenencia
77. Relaciones con los miembros de facultad
D isponible =5- □ 7 0 6  OS 04 03 0 2 Ol 4= no disponible
Servicial =t> □ 7 0 6  OS 04 03 0 2 Ol 0= no servicial
Sim paticos =f> □ 7 06  OS 0 4 03 02 Ol <5= antipaticos
78. Relaciones con los empleados de la administration y oficinas
Servicial =f> 0 7 0 6  OS 0 4 03 02 Ol <5= N o servicial
Considerado =£> 0 7 0 6  OS 0 4 0 3 02 Ol G= no consideradc
Flexible =f> 0 7 06  05 0 4 0 3 02 01 Rigido
ID. Favor de leer la description de cada section. Para cada declaracion, escoge una respuesta que represente 
tu perception sobre tu experiencia en UAA y haz una marca de cotejo en la contestation 
correspondiente. Las opciones son las siguientes:
No Observado Fuertementc en desacuerdo En desacuerdo De acuerdo Fuertemente de acuerdo 
0 1 2 3 4
M ISI6N  INSnTUCIO NAL Y CURRICULO
Considera el proposito y mision de tu institution y como impacta a los estudiantes 
diariamentc.
Mi universidad:
0 1 2 3 4
79 . Se compromete con la excelencia academica en la education.
80. Fomenta en los estudiantes el pensamiento critico y las actividades intelectuales con la 
facultad.
81. Crea un ambiente que fomenta el aprendizaje.
82. Provee qportunidades que unen a la comunidad universitaria.
83. Ofrece actividades que unen las experiencias de aprendizaje dentro y  fuera de salon
84. Tiene un curriculo general bien planeado.
85. Tiene un gtupo de valores defnidos y  publicsdos.
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MEMBRESIA Y RESPONSABILIDADES DE LA ESSTITUCI6N 
Considera las rcsponsabilidadcs y los derechos que tu institucion le ofrece a los 
estudiantes.
Mi universidad:
0 1 2 3 4
86. Fomenta la libertad de expresion oral y escrita com o un valor institucional.
87. Anima a estudiantes hablar y escucharse mutuamente.
88. Crea un ambiente donde estudiantes, facultad y administracion confian uno en el otro.
89. Permite lenguaje y comportamiento ofensivo que limita el aprendizaje.
90. Crea un ambiente de urbanidad (cortesia) y protege la dignidad de los estudiantes, 
facultad y administracion.
RESPETO INSTITUCIONAL POR LA DIVERSIDAD Y LA INDIVEDUALIDAD
Considera como tu institucion satisface las necesidadcs y metas de todos los estudiantes.
Mi universidad:
0 1 2 3 4
91. Rechaza los prejuicios y  sus practicas manteniendo un ambiente justo e igual para todos.
92 Fomenta el desarrollo de programas sociales y  educacionales para todos los estudiantes.
93. D efine las responsabilidades estudiantiles para crear un ambiente civil.
94. Apoya las organizaciones que son exclusivas en su membresia.
95. Promueve la diversidad ( tener personas dediferentes razas, credos, creencias politicas, 
etc,) en la institucion com o un modelo para la sociedad.
ESTANDARES Y REGLASINSTITUCIONALES
Considera las expectativas que tu institucion tiene hacia los estudiantes.
Mi universidad:
0 1 2 3 4
96. Espera estandares altos de conducta dentro y fuera del salon de clases.
97. Efectivamente disciplina por los actos criminales cometidos por estudiantes.
98. Anima a estudiantes a aprender a tomar decisiones y a asumir responsabilidades por las 
mismas.
99. Envuelve a los estudiantes en la creacion y evaluation de los procedimientos, politicas y 
el codigo de conducta estudiantil.
100. Provee procedimientos apropiados para investigar, en com isiones de disciplina, 
alegadas violaciones al codigo de conducta por parte de los estudiantes.
101. Anima a los estudiantes a reconocer sus obligaciones en la comunidad universitaria.
102. Anima a la facultad y a la administracion a reflejar los valores institucionales en su vida 
profesional y personal.
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SERVICIO INSTITUCIONAL A ESTUDIANTES Y COMUNIDAD
Considera los esfuerzos que hace tu institucion para el bienestar de los estudiantes y la
comunidad que le rodea.
Mi universidad:
0 1 2 3 4
103. Anima a la facultad y los estudiantes establecer relaciones de mutuo apoyo.
104 Provee servicios academicos apropiados, facilidades y personal para satisfacer las 
necesidades de los estudiantes.
105. Anima a los estudiantes a mantener un balance adecuado en la lealtad a los diferentes 
grupos en la universidad y la  mision de la universidad.
106. Anima a los estudiantes a relacionar sus actividades academicas con su vida diaria.
107. Anima a los estudiantes y  la facultad a proveer servicio a la comunidad.
108. Anima a la facultad a mostrar preocupacion personal por el estudiante.
RITOS Y CELEBRACIONES INSTITUCIONALES
Considera los esfuerzos de tu institucion para mantener ceremonias tradicionalcs, tanto 
como actividades nuevas, que refuerzan el compromiso comun entre sus miembros.
Mi universidad:
0 1 2 3 4
109. Comparte con los estudiantes su historia y proposito.
110. Provee actividades que celebran su herencia y sus costumbres.
111. Celebra los logros academicos de la institucion tanto com o los de la facultad, 
administracion y los estudiantes.
112. Conduce ceremonias y actividades que relacionan los estudiantes a los egresados, los 
benefactores y lo s jubilados.
113. Respeta patrimonio (herencia cultural) de todos los estudiantes y demuestra un compromiso con la 
diversidad por medio de las diferentes actividades y cclebraciones.
LOCALIZACION FISICA EINTERACCION INSTITUCIONAL 
Considera la ubicacion y apariencia fisica de tu institucion.
Mi universidad:
0 1 2 3 4
114. Esla localizada en un lugar apropiado
115. Provee edificios y areas verdes que facilitan las reuniones informales entre facultad y 
los estudiantes
116 Satisface efectivamente los requisitos de accesibilidad al campus de todos los miembros 
y visitas
117. M inimiza barreras fisicas que disminuyan los atributos fisicos de la universidad.
118. D esigna instalaciones que ayuden a los esdiantes a integrarse con los egresados, las 
visitas y otras personas
119. Mantene accesibles los avances tecnologicos apropiados tales como: redes, salones de 
multimedia y  uso de universidades remotas.
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120. i,A cual de las siguientes organizaciones estudiantiles perteneces? ( Haz una marca de cotejo a todos los 
que aplican):
o  SCOR ( Student Caribbean Outreach) 
o  Club del Departamento Acaddmico 
o  Consejo Estudiantil 
o  Club Intemacional 
o  Campus Ministries 
o  Lite (Grupo de prevention)
i,Hasta que punto son los siguientes programas espirituales significativos para ti?
Muy significativo Significatvo Intermedio Poco significativo Muy poco significativo Noaplica
5 4______________ 3   2 1 0
Declaracion 5 4 3 2 1 0
121. Cultos de la iglesia los sabados
122. Escuela sabatica
123. Cultos (de dormitorios)
124. Cultura
125. Sociedad de jovenes ( V iem es de noche)
126. Bandos de oracion
127. Semana de oracion
128. Programas de comunitarios( SCOR)
129. Programs “Amor”
130. Programs “ Amanecer con Cristo”
131. Retiros espirituales
132. Cultos de M iercoles de noche
Pensando en tu experiencia este afio, <,cuan ciertas son las siguientes deciaraciones?
Siempre es cierto Muchas veces es cierto A veces es cierto Raramente es cierto Nunca es cierto
5____________________ 4___________________ 3 2 1
Creo que la experiencia en UAA me ha ayudado a ... 5 4 3 2 1
133. ayudar a otros con sus luchas y preguntas espirituales
134. buscar oportunidades para crecer espiritualmente
135. sentir un profundo sentido de responsabilidad por reducir el sufnmiento de otros
136. sentir la presencia de Cristo en mi vida y en m is relaciones con otros
137. llenar m i vida con sentido y proposito
138. comprometer mi vida a Cristo
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Creo que la cxperiencia en UAA me ha ayudado a ... 5 4 3 2 1
139. hablarle a otros de Cristo
140. tener un sentido real de la direction de D ios en mi vida
141. orar o meditar mas
142. leer la Biblia por m i cuenta
143. leer revistas religiosas, periodicos o libros
Favor de indicar cuantas veces has hecho ias siguientes actividades durante el semestre:
Nunca Una vez en el semestre Una vez al mes Una vez en la semana Casi todos los dias 
1_______________2____________________3 4 5
Actividades 1 2 3 4 5
144. Ir a comer algo con otro estudiante entre clases
145. Conocer otro estudiante para socializar fuera del campus
146. Participar en actividades recreativas de la universidad
147. Participar en un club, sociedad o una organizacion voluntaria dentro de la 
universidad
148. Socializar con amistades matriculadas en la U A A
149. Si pudieras comenzar de nuevo tu vida universitarias, £te matricularias en UAA?
° Definitivamente que si 
° Probablemente que si 
0 Probablemente que no 
0 Definitivamente que no
IV Nos gustaria saber la percepcion del estudiante sobre las fortalezas y debilidades de la UAA para crear 
________mantener una comunidad universitaria.
Fortalezas Debilidades
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N a t io n a l S u rv e y  o f  
S tu d e n t  E n g a g e m e n t
The College Student Report
July 19,2002
Zilm a E. Santiago 
550 M aplewood G67 
Berrien Springs, MI 49103
D ear Ms. Santiago:
The purpose o f  this letter is to confirm  that the National Survey o f  Student Engagement has granted you 
the authority to use the requested items for adaptation into the survey being used for your dissertation. 
W e look forward to receiving a copy o f  the results and thank you for translating The College Student 
Report into Spanish per our agreement.
I Good luck and please let me know i f  you have questions.
Best wishes,
John Hayek, Ph.D. 
A ssistant D irector
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National Survey of 
Student Engagement
The College Student Report
Phone: 812.856.5824 
Fax: 812.856.5150 
nsse@indiana.edu 
www.iub.edu/~nsse
Item Usage Agreement Form for The College Student Report
The National Survey of Student Engagement’s (NSSE) survey instrument, The College Student 
Report, is copyrighted. Any use of items from The College Student Report is prohibited without 
written permission from the NSSE. if an applicant wishes to borrow one or more survey items 
from the instrument, you must have written permission from NSSE and submit the details on 
how the items will be used.
At a minimum, you should submit:
1.) Which specific item(s) would be used?
2.) What is the objective of your survey?
3.) Who will the survey be administered to?
4.) Survey mode, i.e., How the survey will be administered? Paper? Interviews?
5.) Sampling methodology
6.) Estimated number of survey recipients.
7.) Expected start and end field dates
8.) A copy of the survey instrument to be used, noting where the NSSE items will be located
9.) Name, title, and organization of principal investigator
10.) A copy of the report or study generated from the borrowed items.
Agreement:
Applicant must agree to the following conditions:
1) Applicant will provide frequency distributions and means on borrowed items to the 
NSSE.
2) When data are reported from borrowed survey items, applicant will include the following 
citation “Items xx and xx used with permission from The College Student Report 2001 or 
2002, National Survey of Student Engagement, Indiana University Bloomington.”
3) Permission is valid for one time use only.
Please Print Principal Investigator’s Name
Principal Investigator’s Signature Date
Please return this information to the address listed below or via e-mail them to
nsse@indiana.edu.
139
National Survey o f Student Engagement
Indiana University Center for Postsecondary Research & Planning 
Ashton Aley Hall, Suite 102, 1913 East 7* Street, Bloomington, IN 47405-7510
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
July 23 , 2002
Ms. Zilm a Santiago 
550 M aplewood G67 
Berrien Springs M I 49103
D ear Ms. Santiago:
I trust all is going well. I am glad to hear that you are about to complete your work.
Please allow this letter to  serve as my permission for you to use the College and University 
Community Inventory © that I developed originally in 1996. This instrument was later modified 
in 1998. Please remember that you agreed to properly reference the CUCI in your work. Also, 
please remember you agreed to share a copy o f  your data and final report.
I look forward to reviewing your findings and discussing relevant implications. Best wishes for 
your defense.
Cordially,
W illiam M. McDonald, Ed.D. 
V ice President for Student Life 
Presbyterian College
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Table 26
Mean & Standard Deviations fo r  the HRSCALE  
Hours Spent in a 7-day Week in Academic Matters
Item N M SD
Weeklv hours spent: 
studying 219 2.52 1.15
reading 218 2.26 .91
writing 219 2.32 .96
rehearsing 217 1.99 1.06
researching 216 2.40 1.18
other academic activities 214 2.43 1.28
Table 27
Mean & Standard Deviations fo r  the RWSCALE  
How much reading and writing done in current year
Item N M SD
Number o f  assigned books, textbooks read for a course 220 3.17 1.16
Number o f  books read for personal interest 221 3.90 1.00
Written papers or reports o f  20 pages or more 220 4 .24 .87
Written papers or reports o f  20 pages or less 220 3.91 .91
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Table 28
Mean & Standard Deviations fo r  STUWORSC  
Academic Activities
Item N M SD
Asked questions in class or contributed to class discussion. 221 2.70 .87
M ade a class presentation. 221 2.52 1.01
Prepare two or more drafts o f  a paper or assignment before turning in. 219 2.63 .95
W orked on a paper or project that required integrating 
Ideas or information from various sources. 219 3.04 .91
I had integrated diverse perspectives such as: race, 
R eligion, etc in the classroom  discussions or in homework 218 2.43 1.04
Came to class without com pleting readings or assignments. 218 2.14 .76
W orked with other students on projects during class. 219 2.54 .87
W orked with classmates outside the class to prepare 
class assignments ( paid or voluntary) 220 2.53 .86
I had integrated different concepts and ideas from other
courses w hile doing hom ework or in classroom  discussion 218 2.50 .90
Tutored or taught over students (paid or voluntary). 221 1.91 .93
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Table 29
Mean & Standard D eviations fo r  the COGNISCA
Levels o f  Cognitive Process
Item N M SD
M em orizing facts, ideas, or methods from your courses and readings. 221 2.93 .87
Analyzing the basic elem ents o f  an idea, experience or theory. 220 2.96 .93
Synthesizing and organizing ideas, information, or experiences. 217 2.88 .92
Making judgem ents about the value o f  information, arguments or methods. 216 2.84 .94
Applying theories o f  concepts to practical problems or in new situations. 218 3.00 .92
Table 30
Mean & Standard Deviations
Academic Activities Done or Planning to Do
Item N M SD
Practicum, internship, field  experience, or clinical assignment 221 2 .50 .77
Community service or volunteer work 219 2.37 .78
W ork on research project, with a faculty member outside classroom 217 1.92 .79
Foreign language course work 220 2.05 .82
Study abroad 219 1.91 .84
Independent study or self-designed major 218 1.93 .81
Culminating senior experience (com prehensive exam, etc) 218 2.35 .79
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Mean & Standard Deviations fo r  the STUSCALE  
Non-classroom Interactions with Other Students
Item N M SD
Closed relationships with other students 217 1.76 .88
Friendships with other students are personally satisfying 21S 1.83 .92
Relationships with other students have had a positive influence  
on m y personal growth, attitudes and values 218 2.12 .99
R elationships with other students have had positive influence 
on m y intellectual growth and interest in ideas 217 2.18 .92
It has difficult to me to meet and make friends with other students 219 2.27 1.21
Few  o f  the students I know would be w illing to listen to 
me and help me i f  I had a personal problem 217 2.74 1.28
M ost students at this university have values 
and attitudes different from m y own 216 3.18 1.08
Table 3 2
Mean & Standard Deviations fo r  the RELSTSC  
Ratings o f  the Relationships with Other Students
Item N M SD
Relationshios with other students: 
friendly 214 6.05 1.15
supportive 211 5.75 1.22
sense o f  belonging 209 5.22 1.63
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Mean & Standard Deviations fo r  the FACSCALE  
Non-classroom Interactions with Faculty
Item N M SD
N on-classroom  interactions have had a positive influence 
on my personal growth, values and attitudes 218 2.33 .93
N on-classroom  interactions have a positive influence 
on m y intellectual growth and interest in ideas 218 2.42 .93
N on-classroom  interactions have a positive influence in my 
career goals and aspirations 216 2.27 .93
C lose personal relationships with at least one faculty member 217 2.23 1.11
I am satisfied with the opportunities to meet and interact 
informally with faculty members 211 2.31 1.01
Table 34
Mean & Standard Deviations fo r  the FACINTSC  
Academic Interactions with Faculty
Item N M SD
U sed e-m ail to com m unicate with an instructor 220 1.47 .92
D iscussed  grades or assignments with an instructor 221 2.44 .92
Talk about career plans with a faculty member or advisor 221 2.19 .93
D iscussed  ideas from your reading or class 
with faculty mem bers outside the class. 221 1.76 .84
R eceived  prompt feedback from faculty on your 
academ ic performance (written or oral) 219 2.03 .85
Had worked more than expected to satisfied the standards 
and requirements o f  an instructor 219 2.44 .81
W orked with faculty members on activities other than 
course work (com m ittees, orientation, student life act, etc) 219 1.80 .89
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Mean & Standard Deviations fo r  the RELFACSC
Ratings o f  the Relationships with Faculty
Item N M SD
R elationsh iD S  w ith  facu lty: 
A v a ila b le 210 5.23 1.50
H e lp fu l 209 5.53 1.46
S y m p a th etic 210 5.52 1.58
Table 36
Mean & Standard Deviations fo r  the STAFFSCA 
Interactions with S ta ff
Item N M SD
Non-facultv employees:
treat me fair 217 2 .36 .91
environment o f  love, care and justice in their offices 216 2.33 .98
promote in student to be responsible 218 2.43 .91
explain procedures and process as clear as possible 221 2.43 1.01
help students to have a joyful and satisfactory experience 221 2.47 .91
promote a genuine interest in service 220 2.53 .92
maintain congruence between their talk and acts 221 2 .60 .93
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Table 37
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Means and Standard Deviations fo r  RELSTASC
Ratings o f  the Relationships with S taff
Item N M SD
Relationships with staff: 
helpful 212 5.50 1.46
considerate 212 5.33 1.52
flexible 209 5.16 1.66
Table 38
Means and Standard Deviations fo r  the SOCACTSC  
Co-curricular Activities Participation Items
Item N M SD
Intramural sports 218 1.68 1.08
“O lim pic” games/interdepartmental competitions 215 1.73 1.14
A cadem ic Department Club A ctivities 216 1.95 1.05
D ates with other students 214 1.98 1.01
Camping 213 2 .00 1.16
Banquets/Dinners organized by the academic departments or dorms 212 2.00 1.09
Swim m ing in the university pool 217 1.82 .96
Playing in the basketball, tennis or softball courts 216 1.89 1.06
Cultural events in the university 216 2.55 1.16
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Table 39
Means and Standard Deviations fo r  the SPIACTSC  
Participation in Spiritual Activities
Item N M SD
Sabbath Church Services 166 4.55 .84
Sabbath School 164 4 .29 .98
Dorms worship services 136 3 .64 1.24
Chapels 195 3.55 1.21
Friday night youth m eeting 161 4.32 1.00
Prayer bands 152 4 .14 1.08
W eeks o f  prayer 187 4.51 .89
Outreach programs 133 3.62 1.21
Program “A m or” 149 4.08 1.02
Program “Am anecer con Cristo” 150 4.03 1.13
Spiritual Retreats 156 4.21 1.05
W ednesday evening services 149 4 .06 1.08
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Table 40
M eans ancl Standard Deviations fo r  the SPIENGSC
Spiritual Activities done by the Student Personal Interest
I te m N M SD
M v undereraduate experience helo m e to:
help others in their religious questions and struggles 208 3.83 1.03
seek out opportunities to grow  spiritually 208 4.14 .93
feel a deep sense o f  responsibility for reducing the pain and suffering o f  others 208 4.05 1.02
feel G od’s presence in my life and in the relationships with others 208 4.33 .87
filled  m y life w ith meaning and purpose 207 4.29 .94
com m it my life to Jesus Christ 207 4.35 .95
talk to others about Jesus Christ 209 4.10 1.03
have a real sense o f  G od’s guidance in my life 206 4.30 .96
pray or meditate more 208 4.19 1.02
read the B ible on  m y ow n 208 3.94 1.21
read religious m agazines, news papers or books 208 3.79 1.24
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Table 41
Means and Standard Deviations fo r  the MISSCAL 
Institutional Mission and Curriculum Items
Item N M SD
Commits to academic excellence 210 3.08 .70
Engages students through creative thinking/intellectual activities with faculty 209 2.89 .72
Creates a supportive environment for student learning 216 3.09 .71
Provides opportunities bringing entire campus community together 207 3.04 .74
Connects student learning experiences inside and outside o f  class 211 2.91 .79
Has a well-planned core curriculum 208 2.79 .83
Has a w ell-defined and published set o f  core values 209 3.08 .75
Table 42
Means and Standard Deviations fo r  the MEMBSCA 
Institutional Membership and Responsibility
Item N M SD
Encourages freedom o f  speech and written expression as institutional values 210 2.93 .84
Encourages students to speak and listen to one another carefully 215 2.96 .83
Creates and environment where students, faculty and staff trust one another 205 2.77 .85
A llow s offensive language/behavior that inhibits student learning 174 2.17 1.02
Creates a clim ate o f  civility  and protects dignity o f  students, faculty and staff 197 3.00 .78
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Table 43
Means ancl Standard D eviations fo r  the DIVERSCA
Institutional Respect fo r  D iversity  and Individuality
Item N M SD
Rejects prejudicial practices and judgm ents and 
maintains a fair and equitable environment 207 2 .96 .82
Encourages social and educational programming for all students 209 3 .10 .72
D efines student responsibility for creating a civil environment 212 3.07 .72
Supports organization that are exclusive in membership 194 2.93 .76
A ggressively pursues institutional diversity as a model for society 209 3.26 .79
Table 44
Means and Standard Deviations fo r  the STANDSCA 
Institutional Standards and Regulations
Item N M SD
Expects high standards o f  student conduct inside/outside the classroom 205 3.10 .76
E ffectively address criminal acts comm itted by students 197 2.95 .78
Encouraged effective decision making skills and responsibility 206 3.17 .70
Involves students in creation/evaluation o f  po licies and procedures, codes o f  conduct 198 2.91 .80
Provides appropriate investigation procedures and review  boards for violations 192 2.92 .76
Encourages students to acknow ledge their obligations to campus comm unity 199 3.04 .69
Encourages faculty/staff to m odel institutional values 196 3.03 .78
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Table 45
Means and Standard Deviations fo r  the SER VISCA 
Institutional Service to Both Students and Community
Item N M SD
Encourage faculty and students to build supportive relationships 197 3.01 .71
Address students needs through appropriate academic 
services, facility and personnel 201 2.89 .78
Encourages students to maintain a balance 
o f  loyalty betw een groups and m ission 201 2.96 .75
Encourages students to connect academic pursuits to every day life 203 3.06 .69
Encourages students and faculty to provide service to community 200 2.94 .80
Encourages faculty to exhibit a personal concern for students 203 2.94 .78
Table 46
Means and Standard Deviations fo r  the RITUASCA 
Institutional Rituals and Celebrations
Item N M SD
Shares its history and purpose with students 193 2.89 .77
Provides activities to celebrate its heritage 196 2.94 .81
Celebrates academ ic accom plishm ents o f  institution, faculty, staff and students 203 3.06 .76
Conducts cerem onies/ activities that connect students to alumni, benefactors etc 199 3.10 .76
Respects all student’s heritage and demonstrate commitment to diversity 203 3.12 .74
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Table 47
Means and Standard Deviations fo r  the PHYLOCSC  
Institutional Physical Location and Interaction
Item N M SD
Has been located in an appropriate location 203 2.90 .92
Provides buildings and grounds that facilitate informal gatherings 206 2.71 .86
E ffectively addresses accessibility requirements o f  all campus members and guests 208 2.77 .85
M inimizes physical barriers 195 2.72 .81
D esigns facilities to engage students with campus alumni, guests etc 192 2.70 .81
Maintain appropriate technological advances 200 2 .66 .84
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